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Intertextuality (B2 A ME) DHSEZRD
Wider Basic English

FADE

AIEEFONFEAEERBA LY FFITL L
i} 72 55 HY informal 72 F#3 % CK.Ogden @
Basic English # REICZEZ L) ET5HD
ThHhb, COLDITIERRILRL-ERED
Basic English 2 8% L THA 5 EEHEH &L W
EIWCHEZ B, ARTIXZE N ZARER Wider
Basic English (B&#; Wider Basic) &34 L
w2 Eed s (#ifE (2013) TIE—K&D
Basic D#iEZ K-> 72)o = 9 ) L5k Basic
EZTHAEL) ETHBED1DITZ) T 5
Z & TARED Basic DH OO TRE
HHEZLETHHAHD, FRFIZEHIZERS
5 ETRBRECEIRSL EEZEZ LHDIT
ToHbo 72t 21F Basic Td spring (F) X
(BE b Z bR RF) L KIB%
EPKH Expansion ($L5R) (I2EDOWT WA
([F] I BT AFH), KR TH:
\ZEBRILRIC L D & 2 5 Wider Basic b JAF%
D BasicE R%%9 &) bl Th b, From
Basic to Wider Basic’' &9 & 2 5 THh 575,
CZNIIERFASHHAE T2 v\ b W % near-Basic
CIXFE oK RBEDOLDOTEZHER LN E
LEZ7DT5DOTIIRLHL T THLREER
Ffid Basic 850 (+a) B L, W 2hD
RHR e B O 2 WEHNTOEKRILEKETE
Z, SHOLICHWAHATETOLRZLLH &
T 5HRREHRD L #H Basic (Basic of higher
order) & 75,

T4, ¥ Em % Corpus (BEEEH) &
L 72 Textuality (727 A M) OWFFE D £
ATWENRZ ZTlECorporat L T1D
DEERE /P e, TRICE DX MEFEE L
Colloquialism (I7EfE) 2 & % Dialogue (X

& B L]

i) & AME LA () 4), &
OAIZFAVE/NROEHIFT S| ZIRD 3ZFTO
MERDERE - 2 LB Z e IR Bid W
HW % Intertextuality (M7 27 A M) DOER
RO RTARAIZV, B1EHTEI/FEmDER
R % 34 5 %% Wider Basic %% x5 Textual
analysis (77 X b3#r) &7 %, BHE DVD
TV AT LAY DB THETFFHELLE
RO — B LRTER, HEE— FTOF
BHEOREGAD IV, E2HTREE L
T ® Wider Basic = BEMAEBIZFH < 25, mFIE
B LTI OFELZFEDRARTAHAI L LR
Ao

1. Jack Schaefer JRfED 7 X ') HEaER/\
at Shane (1949), EORRELHAEX, &
SFOREFOBHNETZTRAMOD
Intertextuality
“Shane! Shane! Come back!” & \» 9 F1& (24

KF 10 5% 1T & D 5B I8 T Brandon de Wilde %8

wL72) OMTEDFRIHTOINIET 55

HMTHRUNELRLZHEINIZHIHONS

N 7y ROAFOAVEvE SR L E SHANE

[V x— ] (19934 RF) THAHH, ZD

PLE L AXAF R 2 BN EEFICH B, FHD

U Z DML 2 B CEEDEHPEE Alan Ladd

D3E U A EBFEMFEVDH AN Shane &, RV

F - HlZEWSBuN S - B X -

EFR -BT7-VORTCOTRIZZIZTE

T EICAEVWEZRAE =Y, =V ¢&

FNZEDIPXRXHI NIZHARKRTH C ERE

¥ (diabolical) ZHMAFORIOK LEF >~

< v Jack Wilson (fE# Jack Palance 7% L

72) 12X 5 gunfight 72 &, BRIVZEIHR E L




TREICH AT OENT-DOTH 5, 4, #H
M E OV E B L 2§ E L T\ 722 George
Stevens Bi & - BAED Z OBAELFERIZ D
1 7- SHANE 258 b FIR 125 > T W 5,
DVD T35 7- NIZ YR DORE VDR 5 .
Z i Jack Schaefer DRIZGDEET X 1)
78 &8 /N 3. Shane (1949) 2SI A - B[] L &
N7zbDTHhH, Basic TERIITAY AT
There never was a man like Shane. (¥ = —
YD X LRBITwio72), There never
was a motion picture like SHANE. ([ = —
Y] X9 BE X o72), F 72 The
Greatest Story of the West Ever Made (&
bERZAHPTIEE) R ELFFINLEDZED
Z D FEAENRP L FEm e L TRELHE R
DTdhhH, HWAIX AB.GuthrieJr. IZ & 5% 7,
MLl —~ - I 22—V v & & LT Victor
Young @ 3£ L \\» The Call of the Faraway
Hills [ &2 7% 5ILONUE] OB L - &
n &b 2 EIR % Shane 23K 123 o T
RoOTRKBLEZANLIRGT S,

JF/E#& Jack Schaefer (1907-1991) (XPEEP
INH WL DHEENWTWADY, ZOELCIZE
FZHE S L \WH RS 2 O Shane D3E 1L 1K D AL
TAETHEBIIZITAORXZ B I THIZH - Z
Y127 A, Jack Schaefer (X TR H L&
TIVx—FVAPMNTHolzb ) mTIIEE
YE & Ernest Hemingway (1899-1961) & 3%
BB TNLDOTEZH LD BLEND 5
LI NIEEIHhD 1 2OBEBKREZATH S,
J. Schaefer 1% & O ALZAE & Shane % & < HI
ICHBEET XA XFERTHEHONE 2o T
V272 E. Hemingway O /Nt & W { D05 A
TWz L HERID SN 5b, Hemingway DFE i
D X 9 IZ/Nin Shane b B RAY 12 Symbolism
(5 81) & Metaphor (F2RR) % & A TW
5o 7272 L #F D XKIX Readability (5t A R
T X) O E D 51X Hemingway O X 9 721§
% BB RDIOTII R, —RBIZZ e/

METEDPNFTRERDITAT 5 X F Fan DFE L
* B ERBLR DR IE L WEREEE LD L H 12
BLATATEHZRUCDIIHARANIZIXES T
X722\ A%, T A A XEFEITBIT S Western
literature (FERXLF) O vy Y V& L T
Shane \3FE K 7 Western novel (FaER/NiR)
TdHho Americanism (7 X VA=A /T
XY HFEE) OFNPHENT, ZOHRTIE
Hemingway 2 E D/ L XX - EE TH 5,

SHEZET AV A=A LADOEMITZFDFRE
ELTRIRRICEE b2 b T2 hilfiih
53/ E LTidRi ) BEE/NSH A TR W
S DL BDH, /N Shane \IFFIZENFH
LT, #ERIXNGEERIFRIR (FERaEM)
Y EROIR (ALEBEEMN) DO FERSEBE ko
American Civil War (FL#ES) (1861-65)
6 20 BUE = #8726 P E Wyoming N @ the
Teton Range (714 — b YV IUR) ORfazrE
FIZILDAEEORHBTH Y, /NHEET
FFIX 1889 DB L W) BREIC R o TW b,
COEIIZFIICT A HRAHBEE ETH ERKRDS
H ) FhH & REAThH DB R /- 5 frontier
T HE EHB L EMER O Indians (Native
Americans) OEPLD <), TOFRFED
1890 FE ICEZFEFFEM S N Z TARI
FaER D frontier IZTHB L 72 & S 7o BLEH D
Wyoming M2 B TH 5. PHROBER T.
Schaefer 1% 1892 £ Z[F]#N @ Johnson County
(Yaryv v88) Tranchers (K¥SHFE) &
homesteaders (B#HREK) OB THEERIZE
ColKBELZRESFELTT X)) I HEERE
e ETX <S5 N 5 Johnson County War
(Yary riEgs) »ETIVELTID/N
HEBEVLL)THE, A VY TATVRANR
A VAN EDFEFETHHEICAME L TW A
L¥H& ranchers DH L ICERE L TARML

72 homesteaders X B L ik F H @ 1862 4E |2

HILFE S THLOAL L 72 Homestead Act (7 —
AATY FEE) ObE 160 =—H— DK H



* S EMEETEZ ONT-EENEHERRT
Holzh, BERGENIKS ¥ BEVWHZ D &
LWEDHE THFVMER Lo 7l2bIlTTH
o CODHIZVIIFEFERDA VT4 T2 ED
EWASRKRE L72OLDERDONY) 7 v FEER
BIMLBOFE T —~<D 1 DOTdh b, J. Schaefer
D/ Shane 1T Z H) VW) FFEZEFRICLT
W5, TN %2R ZHEEIAR L S VMR R
IZH E—FhOBLE SHANE & 2 272D Th
Ao

Wb W 5 cowboys (LS % D 20 £ [H
WIEB L7 W) T il b, FIE/NRTD
ShEINBLEFHDDH 51886 FIZITEOF
O L XD KERDI2DEHDEDTIZ, Z
D#EF rustlers () PR L ZOHY
fE ) D/ZOICDHEIEFIL T O DOEGF WL
L T® gunmen (X LE) (2 2 5> TR -
72D TdHb, FAIENR - BE & b ZOKRLE
=< HEkEe Wilson TH 5., €L TEA
7N/ E@ED Shane HH b E I HDOTELH W
A< THY Wyoming MDD Z D HbIZ ik
NEELELTR> THEIZ-VDLWYW S outlaw (HE
#H) TRELOAFLWVW) ZLIIR->TW
%o /PHICHHRIZHEFEIPNTIINZ2\WA706
¥/ Shane DR BEL EE b TW5H, EER
FEVITIRICTHEZIRT ) & LAV ERNICED
L, JRZHEL-FBL DRI LR T DI
self-defense (IE4Phf) 72& Rz SNER
BEEEENDEIENTE, Lo THY
T I THFIFHICF2H#IT L) & T5
STHICE TS, H50VIEHELLIRNTHLE
ICBTLHREBLOHEZEBENTDOITTHAS, L
7 L Shane 13 #E O E O R 5 % 81
ICHALBRIIRE L LEE)IDTH S, T A
1) 158 FC ‘Westward, ho!' [ & &, FaE~ | ]
EV ) BT FICO RS NTCHENDFHE B
Z @ frontier A% L FC 1889 4 &\ 9 E (21T F
EFHEHB LI EDRNRA VN b, TDIk
DFFhIT Alaska F I % AL ANEBITT 5

e, THV)HBOERZELT
VbW A frontier spirit 3O NESHLZ BT

ANV ANDHE L TEOVWTWELEDITTH
Ao

ETEAENRORBHIER & T o 72 H L HE|
b ORBELEEALZLIDOE L TREIZH
fESNTW5SH, /N, BLELEIA & b Shane
NEIZEN)R o TRLADRRMIZAIBITAHD
DEREE I OFERINIZ 8\ FfEt Bob [Joey] T®
A (LT, /N & B AR T AN 4 H 5
RAGEIXIZOLHIICHEBEDIT) 2FEIN [
] KiL& 3 5), Shane ICHEE LN DF
fits i mnSE ey RElT A HEE & 72 ) ML T
XEELZREEXET 5. BIE/PFHTOREN F
D—ANMIIZTZDFHD Bob TH Y, KD
HBENPOEFEINL, P LESHZ R TALH
T ZZTIIEENS (novel) 2 N, B
(screenplay) % S, FEEOfHF X 2 i
(rewritten version) * R T/aR$ [(SLH DO
IZ X A0 - PEEB X OVERIZESR, LITH
k) o

la) “Bob it is. You were watching me for

quite a spell coming up the road.”
.. Yes, I was.”
.. 1T like that. A man who watches
what's going on around him will
make his mark.” — (N)

1b) Shane : Hello,

watching me down there for

boy. You were

quite a spell, weren't ya?
Joey - Yes, I was.
Shane : You know, I, I like a man
who watches things goin’
around. It means he’ll make

his mark some day. — (S)
A7 Shane B ICE) —HOBEE RR
? Starrett RIEDF LR DETIZ/ZED & &
Z Z CTF4Htd Bob [Joey] IO TEE~R
RHTHETH Do la) D Bob it is. (T BEE




Van Heflin 25783 5 X # (Joe Starrett) 7
5 F 4t D% & 4B 4 & L7 Shane A% So your
name is Bob. DERTEE Y 2T TV 5 E4 T
H5D%, la), 1b) & b make his mark & W
IFRBEDVBHONTWS, Wb 5 Basic (&
100% FEIWZ D ERVHETH ) 72, BB D
ZIFIL & LT Basic DHLEEM E L TO Wider
Basic ZFRE L TBL LHED L L, EVWE
K CPHBasic £ ZEx AT ENTEX S, A
¥ % > % make one’s mark i [EIh$ 5
DEMRT 10 RAEE D4t Bob [Joey] » &
BREZOEBEKRPEMTXLHICIZFEBHLT
BWT X\, make one's way, go a long way
Y7, 255 T go places, go far 2 & & 59
NEORBEAZXMWRTH-OF X2 HHM
(JMilne, 1973) 2 KIZATHA 5,
1c) “Well, Bob, I noticed you watched me
very carefully as I came up the road.
That's a good thing to do. A man

who watches carefully what's going
on around him will do well in life.” —
(R)

J& /E T ® make his mark @ X 9 |2 his &
ZIZLTHERE S EPRREBHERH
LEZ N0, T2 TIITHREBO X
I do wel TEHEZ|ION TS, T
Vo Z2REEN 2 REIIRE TESRZ LIZA S
L, RETOBETHA1Em [V = —
] @ Textuality (727 A ME) 6D R
AliliwmpaxdbEyltEd s, 7—viI L
TN =TAFTIVTINT a vy A S
ERICE I, BICAEBLEAZFRZEAT
V27> Fletcher [Ryker] &W9H) KA L ZD—
RS E IR D - O RBIZ 25 E L TEHE
FRCAMLEERERELTAEFLTVS
Kk (XBl Joe & L& Jean Arthur 25{E 3
% 13 Marian, Z L T Bob [Joey] ® 3 A
KIE) EMORREREZBVWIAEB) & L
FVRMEZT, DEIRPRRILLDEMIZE

NMEINTWAEREHELAERZHLIDLDTH
%o Fletcher [Ryker] X3 TliZ7unh »
< ~ Stark [Jack] Wilson % /I #F Cheyenne
(X AT V) DORUFEEZFOREZH-
TWwW7 (45 H, Cheyenne i B E7H O
Frontier Day IZ rodeo (T 7% ) O L ©
HHZETHHIGNTWES], FHEIh/ &
AR ZOEBITIRT o720 L IZTH
3% @ Grafton's & FIZBEET A HEIENDH
), % Z N Ernie Wright [Frank ‘Stonewall
Torrey] & VY9 Joe Starrett DfffE D ERHS
TAAF—HWIIHK L Z Wilson 23FH
R L Tz, 7/pid Tid Ernie 7% Wilson 2>
OANHEEFNNES CHEEOSE 2R TENIT
5 NZNUZ Ernie G35 o

2a) “That’s a lie!” shouted Ernie. “My

mother wasn't no Indian!”

“Why, yvyou crossbred squatter,”

Wilson said, quick and sharp, “are
you telling me I'm wrong?”

“I'm telling you youre a God-damned
har!”

“S0-0-0-0,” saild Wilson ... “Youll back

that, Wright. Or you'll crawl out of

here on vour belly.” — (N)
B AR R 1X 58 & @D Double negative (ZE&G

E) DHBETHS, 3I2OTHHLIIDHHA
A Basic ®* Wider Basic T3\ as, ZZ T
XS HICFEEH T H, Wilson 658 F 2 D}
BRI T4 70 RokbEBS 2
Ernie 2% & 2 DB DFEKIT [/ | ],
| EATHLRWIEDZXER ] | L FoTwnah,
3OHDOTHMETIXZH F b7/ Wilson 2°
[ BEIREIZOEEOEH2HFHVEITWIZ
ROoTZOHMMPLHTIT EMmERAH] &
SVIRLTWS, /NATOZDOFH = IRIZHE
B LA TR TAS (CH 6 1TH DR ITZE
i E D Pause (fK1E) ).

2b) Wilson : They tell me they call you




‘Stonewall’.
Torre : Anything wrong with that?
Wilson : That's just funny. I guess
they named a lot of
that..Southern trash after
old Stonewall.

- ... .. .S R . - LR RN R N NN RN

Torrey : Who'd they name you after?
Or would you know?

Wilson ' I'm saying that ‘Stonewall’
Jackson was trash himself.
Him and Lee, and all the
rest of them Rebs. You, too.

Torrey : Youre a low-down lying
Y ankee.
Wilson : Prove it. — (S)

Z Z TlX Torrey 28 Wilson 258D S
ErxNToNnNTW5BED, 3T Wilson 12 &
HETEMNBIC Torrey R 685 &9 124
AT RICKEICFZ DT IEEREERE TREF D
ELTWAHEDTHb, AFITLED2a) i
B50 [ ANIZB T 2 % Stonewall & FEA
TWALHEIELE, ZLDHOEEDE (K
3 ) EDHDVEWVITND Stonewall Jackson 12
L% ATE ) XN 5 A Stonewall 12872,
Lee b %972, €L THOEIREELED AA L
JB72, T LTBIRDBLHLZ] LSbh/:
Torrey 28 [ BF 2 I3dbFHOY » F —THS
ZUED IERR/Z] LB VIR L TWA, KER
ETHIMUEPOXIZL TW/-EITH 5
2%, CHITHILEFD L ZOBEORTH -
7> Stonewall Jackson & EIRHEE Tdh o
7> Robert Lee (JbLE D #F]4 E 1L UGrant
Tholz) ODAZHLIXRTOHFEE
(Rebs<Rebels) A T3 & &I, RIiTY
PO THERLTH > 72 Torrey % Wilson 28
BZEITR L TWADTH b, TN
Torrey 7% Wilson D= & % [BELES X

HBANZZ] EEH &, Wilson iX “Prove it.” [ £
DEEXHT L] (ZOHFEIT [$52ikT]
DERERD) LBEVTTIREVWFRZAF
IZIZOD00H b, ZDHEER YL Torrey A
BRODOHEVFHKIZFrdoTWI ) & L7
H, TN XY RBICEFFED) TT U<
v Wilson 238 2tk & ¢ CTIZHF T [T AR
RIC=Y 1) LE S5 TW5B, Torrey 138k x 3K
WTHEBHIEIELZVWE I LRI I FT
Hol:l-OFBFIIEXTHMEDOTE FDIRRET
VHETLLATWS, £2 % Wilson (XK (12
HEEHRLTLIE ), £LTHEGZOPFIZKA
ETHAE->TWL, £0H L HEEA (V.O.:
Voice Over) T “One less sodbuster.” [ &
THBEA 1 Ak-> 7] (sodbuster = farmer)
W) BEDREZ 25, COERITHENICH
BAT, MEYVDODHLEDRNLATZREKD
FIZIRIIERY) TAH L) IZRERITSI NS,
L2LEICFZEHEICH > TWEXEOEE YR
L7z®Dl% Torrey 72 & LT, Wilson (X1 4B}
eV EEEIRDLPAZWVWIELE 225, 1950
SEAHIX I ML T R THRBNICENRIZHR - 7235
MTdhAHN, DVD TERELTHIT X
C\vie N Ty FIGERBIBLEE ETH Z DY
HIIFF 2—a<ThHA 9,

B, XHA4¥) v 74k bEX D Basic T
HaAH Wilson takes out a glove. He puts the

)

glove on. [ 7AWV VIZH HFOFEZED
HL, ZNi2FICEID5] THBED, 2200
THREBOEMEBEREIZNENINDIEL
V3, Markedness (M) OB L6 IXHI
% 7% Unmarked (#EFE) T, 2% 2% Marked
(EHE) THbH, = DH4 *Wilson takes a
glove out. He puts on the glove. & X & 2
72\ [Non-sentence (*FEX)]. ¥ % 5 a
glove | New information (Fr{&#k) T, the
glove %% Old/Given information (I[H{&#) 72
MHTHDH b, aglove XL EKEEIZCLD
Endfocus (X KREK) & %1, the glove




X XHICHEET 5, BEHIZIE Wilson takes
out a GLOVE. He puts the glove ON. & %
NZF N glove, on IZ Nucleus (Z#E%) 2°H
) Empathy (BERBA) b 3Nb, BEE
BRARA VM THB, MR TBL ERHT
X a(n) %% Unmarked, the A% Marked & 72
5o F 72 a glove, gloves 72 & TIZHE A
Unmarked THEEIAH Marked THAH L, &
ERZIE2E 2 [f], [v] TIXESFOH
# A Unmarked TEE S DBRENHT 1L
5] U Cd A5 DIRE) = £\ > Marked T %,
RIZ 2a), 2b) D% EH ZH 2 IR
CEA=IN—A VY R=XF 5 (BEhEbEsb)
S TR THAS, Wilson ® Ernie [Torrey]
IZXTAHEVE L AIERRELR > THHEED
SEBHRIZTATHETH 5,

2c) “.. Anyway I can see you're a fool. ..

a farmer who keeps pigs.”

“I haven't any pigs on my farm,”
Ernie shouted at Wilson. “And I have
never had any.”

“Are you telling me that I'm wrong?”
Wilson asked quietly.

“‘I'm telling you that you're a liar,”

Ernie shouted loudly.
“There 1s no man alive who has

called me a lar,".. “Say you are sorry,

or youll crawl out of this saloon on

your stomach.” — (R)

N6 2a) ~2) (AT LHHFZMEE
TAHEE trash (J8), liar (B> X), lying (%E
DED) PEFETWRIZEEN A 237 bD
55%0?%575‘75‘39#% HARGE & TR
IZ=27 Y ANELR ) EZFETIIHFzwmEA
Mz TR IRV EGMIZIENINS
e B D, D Shane E\HFEmIZT T
IZEIZN X DI, [t REHTEZAT
W5, ZZTIXIHFMEZF D Genesis | 8ltHEL
BEIBICHEINIEORBLE L THOANER,

Exodus| =<7 FEE 5 20 ED Moses (& —
¥) @ the Ten Commandments (+7#) 723
B IN5b, WEHEH D Fletcher [Ryker]
HCIZE ) ZDE—EOREN2BHELN
A Wb, E—EOTMITMIINTT 5T
BTHAHARADIDOMAEL, ANHIIHT 5
BHEOMDO T OOMEICKINEINSE (2D
THWDHI LD 62XV bW B E LB ETH
%) 0%, YE&h Shane TIXHBREBED 7T D DB
MIXRTHEONLEDPHLNVIEIHEOENLEND L
NEWEEL-BRELRS (BHID 3DIZH
L TIEmTIIEENICITFELO N W), I
DXIZE L T E—F¥DE/A#MAE T Do not
give false witness against your neighbour. &
H5H (Basic EBEEFELVFIH, LBA5¥) v 7
K134 8% C Basic + a FHiE, LUITRER)., &
7t T You are a thief and a liar*l (B F 2 i
RBETEDSXZ!]) RhELERAIXZDEK
X587 T 5 (thief |X Basic + a S8 L H &
D 1DOTHhAHH liar* 1L un-Basic) . BHEIZE
LE—FPOEELHEL L TBasic EE T
Do not take the property of another. £ it L
TWwh, ¥722a), 2¢) DENETNHREDT
PRER T Wilson 28 [ BE X IZZDOEEDIET
BN oTHZE) | EFo72A, T
(IZEN - X DI OFH L RHBEIZIER - &l
HEICE INLEE X DX Adam & Eve * £
ZDOMPLT7-OFREDP LR HAE) Eip &
RoOI:EBOREHL L TOANLEDORRIZE
2 5o LEid, Fletcher [Ryker] —BRIZ A ~
< ~ Wilson *f# > TREHEKD Ernie [Torrey]
L7720 Z#iZ Do not put anyone to death
without cause. & ) T D 5 T = B o
ARl NS

S HIZEfRBIE LT, Joe Starrett —F K A3
THA S H T2 Marian #89 B
NDELDEEL Wilson H %X, KD Joe A%
MRS & 72 A G H AN L AR T3 7248
INRDIEHIZH D, TNITE—FO+HFD




Z i B89 A 85U Do not be false to the
married relation. ¥ 725 JUBEE Let not your
desire be turned to your neighbour’s wife.

ABRAHZ L THbDH, E—YO+HiIkEzE 2
ZTCIEFRESIN, NBEEEOEZL VDY S
Natural Law (HR#) TH ), ZHIZEL
FiIIRKXWVDITTH 5,
COEmMTHDOEDLNEERL 7 T4 <
7 A W) 3 1 A8 ¥ Grafton's @ 1 ¥ |
Starrett ® . ) TR o TR/ %
Shane & £ & @ Wilson & O EEXNRT, iH

%121 Fletcher [Ryker] & FEfHHE (M
AL AR TIIIEOH) D Morgan b5, B

HALHADIZT) TZOXNREHERZ R TA A5,
3) Shane : So you're Jack Wilson.

Wilson : What's that mean to you,

Shane?

Shane : I've heard about you.

Wilson : What have you heard,

Shane?

Shane : I've heard that yvou're a low-

down, Yankee liar.

Wilson : Prove it!

Seeing Jack reach for his gun, Shane

draws his and shoots him first.

(Omussion)... .

Joey : Shane, look out!

(Omission)... . — (S)

KAD TE | B i Z AT R LERDOBED
SEFERE WAHE/Z | L ED 2b) D Torrey 7%
Wilson ICE o 7D L R LEFEORA %, &
B & Shane 2\ % (Z Z T Shane I3 3B
DHETHAHZ L STHN5D). §5& Wilson
X3 D “Prove it L EWVFE 2D BT
xAFICEDOTVE, 1 F7)y 7D M E
XETIZH B X 9 IZ Wilson 238k 12 F = #
T E ) ETHEICEDTRIOMW 72 ¥ 4
I ¥ 7 C Shane ( Wilson * B H 3, K
EXIEM LD, ZTDOdHE Ryker DEL

Ko T LT/PHHRICITRWEBGmE LT
Shane I1Z /N EFEEFHEDO Colt # { AL HER
FHICHEEE SR T —RAZWD S5, LrLd
9 1 A Morgan (/Nii Tl Morgan Tl 7z <
Fletcher) A" B®/ NV a2 =—»5 Shane %
BLILH-oTWE, HIIZOHGITE TV
TEREOORBTHO—HGE Y B5F o Tw
724t Joey I NICRD X, wED T HRER
“Shane, look outl” [ =z —, fEeWw ! | &
K T, Shane 39083 H 20502
9 B3 T Morgan = ¥>, Morgan (Z/3)V O
Z=HbALEN I o TIHINAKREDFT
N EEBITHETICERITED 5o TN T /CHLH
SHANE OFill b B2 WRIRGIE T, /MR
HARDWFETE) BB ORI RZ 2 L
3o 7B, Shane, look outl & v M5 (|2
B L CIIRET T TH|IZEWIZH T,
Fletcher [Ryker] —K2BEZ2EYD, 2D
AL D ZHIZ R o ERER D Lo 2K U
o720 2 T Shane i Joey IZEE Y 2T 5,
4) Shane : I gotta be going.

Joey : Why, Shane?

Shane

Joey - We want you, Shane

Shane : Joey. There's no living with,

with a killing. There's no
going back from one. Right or

.. (Omussion)...

wrong, 1t's a brand, a brand

— — — —_—

that sticks. There's no going

back. Now you run on home
to your mother, and tell her,
tell her everything's all right

and there aren't any more
guns in this valley. — (S)

T bbb EDEEIZ Shane 7° Joey I
ADTH Do MADTHEEBIZ [NEZT &
HEXTIEBENLWVWDE, b EIZIIRE R W
D72, EPNELIPNZNIIEEIH S
HZETHITZIEEITERZWDLITE] LS




Do TNDRBILERZFZATVD, TN
XIHK - BIHEEEEE 4 EICFE I N TW 5 Adam
Y Eve DEBETRERKDCain (1 ¥) &,
55 CTEE\VD Abel (7)) DFETH %o
Cain (X2 5 OEEIZRH L T Abel IZBETR-Ls
*rbbdHAHH, M ENBLELTLE
WA 5 And now you are cursed from the
earth .. you will be a wanderer 1n flight over
the earth. .. (ETIF TIZR LA %) v
74k13 Basic + a HfE) &WMDOOLNE, £D
JET Cain iTHGFPFHENPITHKINLEDTIT 2
Wt BfLEMICER S E, MOETIX
And the Lord said, Truly, if Cain 1s put to
death, seven /lives will be taken for his. And
the Lord put a mark on Cain so that no one
might put him to death. T&» - 7z, L ® 4)
DERAD THEBIIZDH7-) DEFILARLSR
ZAENLTWDLEBMIRTI S, $2bH A
A DOFENANE Cain ITMDOREIEIZL Y FFS
NEINTFRZ2ERTHFEIE R, K
ANEBDOEBENZMINHZIFT I H)MNE L
o720 T2 TldShane BH A% 9 ) I
Fla#Ini-FLHRTEX %5, XH T brand
LW BEBPHWOLNT WS, HFET the
brand of Cain (7 A4 > DIEEN) L5 & &
ANSEDOZ L THB, TLT2HHDOTHTIE
Shane (% Joey IZ [ BREEIADD ENIFEN T
FLEZWEBoTHRLY, ZO@EMITITDH
IREI L VEEBZTBVWTHR LD LF
Yo ZDEEED 5T Shane ® Marian 2%
% ¥ 22 1% (feeling of love) KL &b,
¢ Z AT Fletcher [Ryker] —Bk& DI
LR TROBGHA D Ho TN D BLHEALE
RKTRTH S,
5) Joey : It's bloody! You're hurtl
Shane : I'm all right, Joey. You go

home to your mother and
father and grow up to be
strong and straight. And,

Joey---take care of them,
both of them. — (S)

BAD TR MARTH | FH LTS ]
X, X Shane bE/-IifixiiK L TW5D
12 Joey 28D I TdH A, Shane b R i
NBI-NTWEDTHb, 22 HDTHER
iX Shane %% Joey IZ [ Wi 2 RUJIZ L 22 &
W] EEoTWARI NIRRT EFE, ET—
Y OREETH HTHOFEUREE Give honour

to your father and to your mother, so that

your /ife may be long in the land which the
Lord your God is giving you. & \»9) [ & D
K2 A ] PWEEINE, SNTE—ED
THD ) B ANBICHTHEBED 7 OH$TXT
RKEMIZEINTVWE I LI b, MEICIE
MR HFHD Sabbath (Z£E.H) 1220w
THHEWICSAINLEIEH), E—F
D 10 OWE»MEmM [ = — Y] TIXTR
SNb, BHEAD T HEPD Shane D Hi I
REDORHENFEIEPR TIIEAIIZ R INT
Wb, TNERIZHEIHT 5,

6) .. I noticed on the dark brown of his
shirt, low and just above the belt to
one side of the buckle, the darker

The

staln on his shirt was bigger now,

spot gradually widening. ...

spreading fanlike above the belt, ..
the pain struck him like a whiplash
and the hand jumped to his shirt
front by the belt, pressing hard, .. —
(N)

9 7% 45 Shane IEH = E/-n Tw 5,
OIS L, ZHICHEEL TIIHE
il b Z & & L, WIZShane A D& Hb %
VHEESTW E ZDORBEDGHZ 2 b M
ELBHIADIZ) TR THA S,

7) Shane : Bye, little Joe.
Joey follows Shane around the store

verandah, calling out to him.
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Joey : ... Pa’'s got things for you to
do! And Mother wants youl I
know she does! Shanel Shanel
Come backl!

Shane rides into the darkness and out

of the valley. — (S)

Ll TIEE CTHBRITI7—FT7 7 L
TWL A, FEiX Joey DA % MU “Shanel
Shane! Come back!” O (X E/E/NH 21T 7%
Vg MO TOH V< v THRNE D Shane 1
72EECORHBHANRTHICLAZEDE
e Fiax KEA I, Wilson & Fletcher
[Ryker] 52 72K L TL L o7,
IZDZDEIPLOLRTEEIIEIATLT
C O ? BE{LH A D E B T “I'm heading
north.” & Joe Starrett IC§ » TWw 5 & Z
AH b, HIRDD IXRHH 7O 747
IHEHB L 72 REDdeENmro/zDH?
Wyoming M@ Jtix Montana M Ta 5 A%, B
] TiX Shane DM ) B HICT 4 — b+ ~ 1l
R3S ZE 2 TWB, /NJITIROT ) TED
% [XH done D% A D he T S NLE XL
# 1 )

8) He was the man who rode into our

valley out of the heart of the great

glowing West and when his work

was done rode back whence he had

come and he was Shane. — (N)

Z DX HIZ/NHRIEAVER ]. Schaefer b ik &
WoHEIATRHOLL Lo TS (BERIEA
ZHTEBEZ2%R T & Z A3 E. Hemingway
DEmE DIBEVH D) BT HII—FD
Basic T\ 2%t (X He went back to where
he had come from. &\WW9 2 & T, H9DZ
Y 1% “Call me Shane.” & 22T E VB FE % Rk
LTRELLWIREIEZI LR TEIAN TS
723 TH S (JFEAEDF TIETB LR
Mississippi N @ H & TBE DI Arkansas ~
FELZPEHFTIZIS R TEREZRTE L2 &K

HEHMPE) L, FEIB|AMHUMTIE T am a
gunman. I've been one all my life.” & B4
S XNy REEIMEAIEHH),
/INid T id Wilson (& Shane 12 £ i % B 7-
N7z Z D Wilson T =T EEFEOFENFETH
n, EBTE/A-EE ) &9 5 ~FHIIZ Shane
I 2 B-NBET T 5, LA L Shane b
Bz B/ B9 5 IZHEDL T Shane
got Wilson. (Shane (¥ Wilson # B © ¥ L
72) Tad» VY, Wilson got to Shane. (Wilson
X Shane #BHER£H) L L) tw) L
(27 %o BRI TIiX Shane 23 {123 - TH o
T L&, TFEEOBRERZIZI LI5S
GHSH L H I NS, BEHOHBMDIREIT E
27259 ? DVD THERR T 5 LHEDICE T
BRWHEDFTHbDH, 2T 1980 FI2/Em
[V z—V] OWFEREDOE T [Shane FE T3
DL ERNEmIN/T-Z LITSH L <H5
NTWb, LPLTFREDDEYITI OB
B SHANE ## L T7 X ) #EEEAHEE L
TLET < OBRIIREL, KHIIFED
BED (mark) S N7-FH L L TENHLER
BRI NTEBRTLOPZHETHAH
") o
COEMIZELEZ L OB EZEA T,
Ho Wit L TB X7 EIZ/NEE, BLEA LH
A HIHzEHmED A FHAET L L
THEEELZ2L2HEBE IR ZR > 72 RKARDY D
B (stump) % Joe & Shane 23F%FTHLY &
CHBHEDBTP NS, FIZEENRTITII N
T8 EB *E\WwWTw5s (HERE/THERE O
Deixis (E/RE) X ARRIELXHEL/-ZFD X
OMMPNERMEIX, SAFICKEZ 5H
&4 E. Hemingway B DO b DX EK I H 5]
DSPEERBA YR E DA TE DO FEM O ER % R 12
GARAATWVWSL, FIHEEZETFT—T7LHL
TWT Starrett ') —4%—<& 934515 — Al
EOBDOEHD AMERERIX Jesus Christ (A
IA=F%1)AF) OBFiH, EIZOBIIZ
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DO THLRVWPRULETTREZWmMIZT O
D37 \WEE ) THF 2 EB 9 5 Shane D KAFE -
HEHEEW LR ETE, F 72 Fletcher [Ryker]
?D FF T Chris & ) AW A% LLaT I 8 5%
Grafton's TZ 7 AW A7 T4 AF—%
Shane (2T 21} Starrett DB S1ETH 5 &
EELEBBE L2 &HH->72A% Shane 3%
WartolHEBHTHPRDLYIZH O LnwE
Starrett ICH LHIA B2 T ) /DI 5
L, BLE{LB A (21 Chris 7% Shane |2 2 -
Z ) X\ 23K T Starrett %% Grafton's THFH
KEDEIZ X ) Wilson 12 S N5 KD H
HZERAOELGHED S, THITARD
MWD EMIZ X AL (BR) OBEEL D
53 5, &bIZEAENHIZIE Shane A¥%
A B F 4t Bob [Joey] IZ “There’s only
one thing more I can do for them now.” | &
26391272 1F8F 2Z0WMB (them)
IZLTHIToNLEZ ERH L] LEVEZREIC
BEVPUNDG 1 XBHAHADE ) W) BERP?
Z i Chris b o TSRO IIEIZ 2 5
BRTHOI2Z B ZFDRONBNL5 Do
T %, ERBIRELERELZLTH S, 2B
B Tl Shane DEEOREFEIIBEBTH- T
WASETZR D X 9 123 LJE Jack Wilson (23
RC HENHSLE RELERZRET 5,
JFAE/NaR TiX ¥ 12 Shane DR D E TR D
ML) 2 AFER S & RS R S N5,
SHIZZEDBZELBGAYDH D REW
T, ZHICEALTEsEIER (BE) (2010)
T EFLERPTFL TV LEIDED 5,
Starrett & D B Joe & FHED Joey 1T A4
A DX Joseph 70 b DR A %4, B Marian
A T ADOF Marry 25 DIREZL TH 5o
COEMmOHPESHNLRREBEELLITE N
XAES I L & N AB DY, Shane & ) 48
God’s gracious gift [ fiZ» 5 DEEIEE\VEE 1
Pl OBWRZERHEL TWTERI N,
9 THhNIEE 212 Shane T DOfFEH & 7%

o FKITEX 512 Jack &V ) GASERIZD DO &
T4 TBERGIEHL TV, EIIER
B LEN >~~~ Jack Wilson (/N Tl
Stark Wilson Td 1) Stark &\ ADFFEME
IZOWVWTH—BNOENETNIRH S, T
(X1E i Shane TA T A % RE$ 5 NWiTikE
2 ? Joe & Marian * W8 & 4 A/ E 7 4t
Bob[Joey] 754 = A (FHERR D) LR T
XV ? 3AD Starrett KIEIZ F S IZE
K (the Holy Family) OREE \\WH Z &
27 5o D Starrett 1¥ star () + (r)ett
(<-et(te) =small) THA L, 2 (ATEFEx:
pentacle) ZIHHI DY D ¥ ETFTERKDK
T, TOMHKTHLHFATORMEFEAN ZAD
REMESZZICDRIBNT 5,

Vedn [ = —>) 1374 Bob [Joey] O
HRPAbHEIM IO TOHRKREL, KA
DEHFHOEEIT R TR RSEEHE (witness)
T H 5D, Space perception (ZHIHE) &
B 5 HFESFED (HERE/THERE) 2 &
% Deictic category (E/~#ilg) DELE 5
Basic T#& z #LiX Shane (28 5 NEHET 5
ZDOFHiX T am here and I am all the time
watching what is going on round here. & 7>,

I am here and I am a witness to everything
going on in this valley. Et 5> TWA Z L IZ
25h L, MARBEAL S N2 &EZEDOSHE TOL
(F “Shane! Shane! Come back!” X, “Shane,
Shane, you are there going, but I am here.
Why are you going away ? I am here with
my mother and father. Come back to us!” @
BERE LEED (47 v 7413 Basic + a
it (witness - BBEHEE, valley : $83C - #1H
FHEE) Jo

2. BWILERIC KD Basic EEED{FERHFAE
BEYEA D S Wider Basic English A
A &5 T 1K # Wider Basic English ( B #x
Wider Basic) % & z 5 72 & Intertextuality
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(M7 27 A ME) OBRFERISERLZ, K
#1Tlx Z @ Wider Basic O EA&Hl % 7~ L THA
72w, BE [IILAEX] THfia3 Z
UL FF 2 i PH ASHE B 72 near-Basic & 13 £ 7%
) BERILIR2 L RS2 N5 2 &
T, 80 (+a) FBICXB5WbHW 5 Basic D
EREFROILKRZ2DOSTHDOTH S, Wider
Basic i BasicigEx Z LEBEXA7-DHR LAY
TL%Vv, HLETHERERERZOD DI
850 (+a) FEDC. K. Ogden BED DD &
3 5h%, ERILRIZE V) Basic iBBDORERK%E &
HDIZBZ LEITX) ETHDLIFTHS, IEIT
L ¥ o 7z formal 22 EERFHAD AL 6 /il
F DX RE LR BB A 72 & DOBEF T < 721372
informal ZOERBTOBEHEZ RO L L L D
12, AE®D Ogdenism (77 ViEE) DO
DI HITHEILENE 9,

R R H K ® Wider Basic X Lexical
grammar (s %3 X&) O HEHE & 2 5
Pragmatics (& H &) & BY b 5 Lexical
phrase (GEEWEIERH) ICFEHTHHDT
bdH, XFEBH D Literal meaning (FE
HW - BREEEKR) 22 TWT, £hi
Figurative meaning (JLEcHIEPER) ASHIBK &
NENTH 72 BrEHGII TR O 85 A A
7% B EFZH (Fixed word-group) 2 H ¢
LT TH5, HiZldiom (BHEH) &3
RREL Do ROBITHTHAS,

1) The book you were talking about the

other day, 1s 1t interesting? — Oh,

you won't put it down.
ZDOTHMEOOFERZ put it down (T
W % Ogden J& ? Basic D #iEENG D ? RD
BT E D ?
2) Money doesn’'t go very far these
days.

3) The chain was tight round the dog’s
neck, so I gave 1t a little play.
1) ~3) )5 F D Basic T & 5 Wider

Basic * XKEITNIET I XRXRTHET HXIUT
M & 7% %, 1) @ % &l The book 4% Left
dislocation (£ f¥sk) LENz®RATit &
RAGFATERITHEVHIIOEBETHEHET 525,
BEDERII [RETLEI LI LRI LIF
7<) REMBMHAW (interesting) | TH %, 2)
X [T IEW a2 E v (high-priced) ], 3)
X [ROBEIZEWTEHBZ O o720 THIL
DLUFNIZED R b 78D 72IREE (loose/
unfixed) IZL72] THY, »wihdERH
IZ3CHR 7% LT b BRICAEZERHME T 2o 1)
DRE T7- & 21X Oh, yes, very much. %2 &
Y E 2 13V bw b Basic Dl Tdh 5 A Oh,
you won't put it down. (X8I D Bk 3L D K
o LTERICIIEREND 5, 2) D go
far b ZHUIEEBII LR DA 9. 3) dRIETY
BEIRICEEBRMEIE 2 Ve ROBITOD play b 3)
R CTERIZBHETH 5,

4) John was testing the play of the
hammer of the new gun with his
thumb.

It [T a VIdBETH L WEHOES
DAEAEEZX N FAFEHAL TV OFEK
ThHhbo FROBID L 9 IZIZF healthy,
unhealthy 7 &b RAERIXA2 ) T < B
REES - MEEE, SHIZIIBEDERKRIC
FTCIWRL THWTEIN®AS ),

5) That'd be a healthy respect for law

and order. / How far 1s 1it? — Oh, 1t's
a healthy, say, two miles from here.

TNEN | TNEIEEBRFOR®RD 5
(wise) BLEZAH |, [HdH, TIhbHlzo
A0 (ful) 24 NVE] OBKRTD b,
EARMICXIRZ L THERIPIFZEICHRET
XLHAEDHITHIEAADI L, RED a
healthy.. (= a good.. (T4 7% )] @ healthy
o CEBO R WEH E THW o IXWEIKRILR
TERAERED L OERERZOITONZ
Z T® Wider Basic DB E ThH b, S HIZK
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DBNEZE D H ?

6) Everybody was put out ‘cause he
didn’'t make it all right. / I'm gonna
have 1t out with him. / Three
hundred dollars will see me through
the week.

DL LWL LN WA T o72< un-
Basic &£ b § > TBN %\, Basic 2H 9D
BERBRLEICH A L) ROERNERE 2 Wider
Basic, 3§ %&b bHJAzED Basic D#EilgEE LT
WRTHDTHA, BERIIZENEN [ Z
N2 L LaholzOTHINBATAT L
(troubled) |, [FADZE DB TED ) D
7 &9 (fixed up)l, [FAiX $300 TEHEAF X
RNLYTESL (enough) ] THAH, BEERD
BOIENENAZATICH 5o mADILD
out i¥ [HEPOLIEEREANDORBIT], 2FHHD
XDoutid [ET] ODERZT DD, EDX
® through (X [E#] Th 5,

¥ 72, Basic + a i CHRFERIEIZELE > TH
HAEDKFR 215 - B HFOR T 9 HECH
ig D hell 72 E NI/ LML DA 7% £ THE
H9 5, IRD X9 7%23XHH Wider Basic Tl
FAELTIRNA9,

7) Oh, hell, no more talking about it. /
It's kell on earth!

hell 133 L W X informal 72 AR T
HH LITLITAVWAEERET, B (B +IK)
[ LBR]JZEATWS, ZNEFN[RdH,
RDH, BbIHIFOFELIIRO L], [FXI12#
721 ] ODBERTHAEDBZ )W) HBDIHEFHE
FTHXLITLIEWAI D & 722 ) 5872 Basic &
HIZIBERBADINbD 5, EROBHME S 7 FLHE
|2 informal 72 & N 7-BENERBRICHDIER L
FHFAEHZ DOV LILRT A DITTH

B
TD (TO) #3H >TWT, (GET (ONESELF)

TO + V -ING) D & 9 |Z Lexical structure (E&
wigm) KR BATESTEETH A ) IR
IZEZBbNB, D71 iX Narration (551)
TEEEEICL 55 - KESHEFEICE
BEINDHEVOEIZto NI ODREFLL,
to-infinitive (to- NER) & %2 5 DAZ DiE
LDO1DOTHHA N6 VANDOELH TIX
(GET (ONESELF) TO + N/V -ING) %5,
7ol ZITRD L) XK EIZEHETH L
M TEZ) Thbo

8) Don't get to loving her so much.

BRI ZEETAHI EANMMITH T 1 (A
Th6 %) EEIEX (Ingressive operation)
SELELR) > [BEXZ2HINETELR] TH
5o ROBIBFFEHTD 5,

9) Better not get to pushing on him.

T [TRICEWNZREBEIXE 50T ) A
W] DEILRERTHAHD, TH\n)—iE
DAV IE ing EHEOHW T2 b 362
CIRTEZ %, e (BICHEST) &
L0 ffiFEREREMEE (NOT) GO + V -ING)
PHORDI0) DXH) X2 RKREEETSHZ
Nl b, BRIZEDS) LRICICR S,

10) Don't go loving her so much.

S5 ICRAIEF HHET Put a stop to it! (R
DA, 1IEDHA ), Give me help! (BhiFT )
LRELGMBZTRELZRKRERRNIFEL
L CidBN 7%\, Exclamation (B - [H#%
2 ) B2 W= (Cry) @ Stopl, Help!, No
smoking!, etc. |X8hE V TId % < &EF N & L
C Basic D#il§ Ta 5 7%, L5 L TSTOP
1it! , HELP mel, Don’t PULL 1itl, TURN the
keyl, STOP up the holel (X% 5 &IF 1) ,
TURN left! (cf Left turn! i& % & N T &%
) Basic) , UNLOCK the door! (cf. Get the
door unlocked) % 4 % 9 X TJA F+& D Basic
(Wider Basic) & 3HXEH 7259, Hill 3)
? Joey ®MLTN Shane, look out! & Z D #ilE &
oo T
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11) Shane, LOOK [WATCH] out! [ ¥ = —
v, fBlz\w ]

2OV Bl EREIEE 213 Basic DF
#H#EB Take[Have] a seat. &4, XN TEL
SWhHE %5 Be seated. 2 L L IR, X
S5IZRD &9 IZE ) D B YLEE Basic TR
LTiZEH Do I it Wider Basic [ZHE D
e - KL TOREOHWEE 5,

12) SEAT vyourself here. [ & Z I 72

S\
DI bDEHFAFINI, ROFILRE
K4 EWL DY Wider Basic O#ilgEE 72 1) 45
MEZOH L 2L IBHEINEE LOEHE
(TRNIZEL & 5o
13) CLEAR (off) the table, Mary.[ X 1) —,
FT—TNVDBHERDITZLTHL )72
VY |

14) CLEAN (up) the floor, John. [ ¥ 3 ~,
K (@2) ZENWITHE S\

15) SHUT up about it! It's my business,
and don't put your hand in it. [EX D)
B3V | FHIFAORETTEHL 2w
THL
3 72+ H Wider Basic Tl Things (¥ EE
D) LD seat X, Qualities (HEHEFE) D
5 ®D clear, clean, shut 2 &0 HHF ) TZFD
FFTAPML—MIZMY - 55 - IKEEDO LT
HWbZEbFETHDITTHE, LDY),
10) OB D RO 7% E~EzH b T X Basic i&
DHWHZIRTEXAHZ L2 5,
16) Don’'t LOVE her. LOVE me, please.
Z 9 9 Basic 121 7% v Wider Basic |24
BB HT XD D H 1DO5[ZHEWVICH
L THAb,
17) PUSH the door open.
cf. ‘Give a push to the door and get it
open. / Get the door pushed open. [ F
T2MLUBT R3]

ZOBNI L DXDE)BRENHF LTS

NICEZLOREHIBESHRTHL I L 2R
THDELD ), of DBRAIDLIIAEHKRT
bdbo CDEHIIEZSHE BasicD 72D
HEA (KRR 2mz THAZC 12 R #
VED Z &3 5%, BT HIZRKIFOIES &
"5 Mode (Fl#) @ Imperative mode (fy
) THFANDPOGEFH VAEHATE S
Basic &1L, ZAWICEDOT T ENZ2 V &
L (ThZ0nbWwsrVEDEZTLEDC Cry
EDREDL ) 6T NITS / BERS x 3-X
TCry for X (A x DEXR) & LTILFTED
CryfBEE R L) HWaBEZHTH A

T%bHbHI )W Cries (E3K) - Orders
(np—p) Requests (@Eﬁ) HI'JTJ}I://IE:J%
4% Wider Basic English (WBE) Tl
— WX FEICE CHWTH LW L2 RTIZIF
Basic ® 7 DDOARR L XFIZKRD & 95 % (fF
Al) ZH8BIICRITAZEIIRA ),

<ADDITION RULE> (WBE)

CRIES, ORDERS AND REQUESTS
FROM THINGS AND QUALITIES AS IN
NORMAL ENGLISH

A VERA25DEIHFEELLZVE T 5
Basic TidWb W 5 a5 iT 3 X T 151
? OPERATIONS (1E H 7 ) (seem % B
) 76 ¥ 5%, Put a stop to talking! 7
EXLITLITRZLEMED RS, BIFV
M 7% \» No talking! X Basic T 4 7%, & 5
|2 STOP talking! b 5F &9 % & £\, Wider
Basic TIIMEM & L TOMSEZILEL
MR b /-85 T &2 A, Cries, Orders
and Requests @ Expansion (JL5&) % Wider
Basic 1281} 5 CORE #L5k (cf. core (#%0»)
= heart : /Lv - BRIF - [FFDL) EFFATEB I ),
CORE #1:5& 1% Wider Basic IZ8FE L b D & 7
L, ANRA VEERFEOMmAE (A Modo
Imperativo) R E#eid: #EE (F © Modo
Subjuntivo) DZ&Ezx Fxv s b L TWw5h,

Ty




FEEDEK, e, KO T EEE please (<
may it please you) dKE ([#%) /2L T
2 5o %3 Basic DFYFE L HEFEN O Dl
Héns % Wider Basic & L TXEFEERFLT A
A IZIX11)~ 17) OFID L H I KLFEEX
», AZ) Y THEBEENAH,

Wider Basic (3 F4 & L Cid#tifm (2013)
T filAL7-2% Number () * HAE»NHE
M, SHICIIEBBOMFITZEET LI L
T K OFBEXDPYRIIZHET 5 Z & A HE
2% o 12 BOMRDOIRE DP2E ) DD
172EEZ TS, ED3), 4) @ play O Hl
IZENTTE 2 I X Basic iBEOHWHICED B X
DWEH (Fx—V) 2 L&D [HEDP] %
b 7285 OW4SEFRRT 5 Wider Basic TH
%o Basic %* un-Basic 22O FHED RED AT
W% b OB Db, ZOFEN X H 728 T
BIFITHERNOERIHA S BERDHMEZ b DI
IhF% D Basic DL L TRHFEATE AL LIC
b7%A ). 7272 LAREKD Basic 13D DT 5
Fr—VDEODWEZAILTLERNDD,
BERILEDREZBZ 5 L un-Basic & % 5
RIZEEETH 5, #itifs (2013) T—&D [FH
Bkl % officer L 9 Z & @ un-Basic & %
Bz H L7248, Wider Basic TR ) I
IEFFENE I REZZA D,

Z Z T Basic/Wider Basic # I 3 5% &£
P PLRLTBEV, T TIEIEGFD
ST AT IC Chunk (EBROBE) & L ToITID
B+taq) ENFERICEZ I ICANITX
\3, Reading 2z ¥ T & &% % 20 ~ 30 &
FEDEFETAHATOLLLOFTRA LBV
#1 2 5 Paraphrasing (#15#:) L THEXE
LTWDTHbA, 72& 2 ITBEEILDEK
# So it says here, in short, that.. / To put
it simply, here he says.., in other words,... 7%
E, ILHEEBELRETHHATA A 1 X —
T4t L What is said here in this part is, like,
you see, uh.. % &, T 7z It’s interesting, isn't

it, that here in... In answer to that, to.. to the
man'’s foolish question, Shane flatly says no’
and.. 2 £ L RlE (/) 7% & Parenthesis (¥
AGEM]) L LToFiller (F£45) 2&RBiED
EHTHEHEH > TANSGHELOFEZE <
Edv, R TOHOERBEZE LOHP TEH
S X Well, it seems like that’s about it...
about a general outline of this part. 7z &£ &
ORRITIEI V. THIVIHIZSLDEVIEA
7% Tautology ([FIFE - HEENIE) 1T X
% Redundancy (L&) 3L LAEBEDORE
m CIXEETODYVEHRIISIZHZI 2%, B
WIEARRDIH D ITITHRFIZIR A L BRI DFE

DFEEMNOeER 2 BF LERQ TV BhEk
%% X Patchwork method (/X F7 — 2%
#) EFFATWVS, SHIZIERBRHBETLOHRT
Now I have come to the end of this page, so

I'll go further down to other parts, and see
what took place at Grafton’s when Shane
was out.. when he went away from there. 7
4 XTBasic THbEWL, ZOE4DD
5 % Z T Wider Basic d full English $ & H
fx ) AD T LV, FEREDEEFETIE Basic T
Wider Basic T % R.Flesch ® Plain English
THMTHIVDITTHS, BEFOUVLD X
T7 KV 78I Sense (FFK) 705 Word (5&)
NOEH D 3y D515 5 Conversational
strategy (REEDA MT T T —) &b,
Basic %> Wider Basic Dl & # EIZFEKT
HDHFEIIZHINVHIESZIDEEZTLDH S,
72RELEIVHI AT TIV— (HRK) AW
N BEE - BIEEICERT 512130
itATTWAHEX, TLE - IV F=a2—X
DOHRBEDH L, NDOEZE2H & 7 EIC
fith £ DEFZIFTH 20 ~ 30 FEEED LI
LD LOFTERDPOLENEHTORETE
HLARBL TBI(IBLZDOTE2DTH S, K&
i CORRBNZEZHENICEEDIT S
EWVW) T ETHDH, RBELTA»LFERD
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Hhbo EIEZIZOMOBZEED HAGE
ZBBHICEETLLEIE I X — T —
Fz8iilEN 2 D ICRIGZZ 2D 6 b #E
L Tw57%%, full / Basic / Wider Basic % i
HBEO LT TEzZzZ NI W E2EKT 5,
Paraphrasing approach to active reading (HE
BRRS) — T4 v 7E) IBLFMMOELED
FELDIRWRENTZEAH, TH—LETHH
MBI & 2 5| < Lateral thinking (7K
BZ) |ZEh, EFEEZT) (ability to think
in English) 235 T& 22 & Speaking 7
bFELKHICEETAHITIT THS, HKGE
? Contrastive studies (OtFBEAFZE) %= H I
Applied linguistics (J0HEBREF) LT
IR T, HARANBIRAE X 5 HARANE
BEAXNRDOAM - #I#k LX)V TIIEEFED H
sn & A9 B DAY Scaffolding JBH) & 7425
EV)BDNH b, EHD NI HEH
B BELEIMAFREVWEZZ 5, L
BB L L NOVOERHFEEDEFEDEIRE
T® Paraphrasing (S E) ORIHII K E .
k‘i’fﬂ ETOERHENHEEED Reading | #
] TOHOINIFOFTFHEHTE 5,
WHMICEG I 2T VB AZ L IVDO
BT EE L EHEIAPN L, B
LEE%%iT formal VW hAzx L &9 &
THEAL-ALEFERENFHING T
%o Paraphraseology (#S:E:) TIIFFIC
(fX) %D Person (AFR) - Gender (14) -
Number (%), Tense (Kiffll) (FFIZ#EESE
TH) 72 EILFD Agreement (S - BEIG
BAfR), F-BEHRICE - A EBRETIRET S
the, a(n) Z¢ & Determiner (PRE:E]), £ L
T Mode (#:) T Basic @ would, might ,
un-Basic @ could, should 2 X % A (K
ER) EXDOH - [FRIER=27 ¥ A2
BT L L I vw, 25 IZHEERIZIX Simple
sentence (HL.3L) 121 T7% < Conjunctive
(BEHLaal) O that, Relatives (B4RE) D

what, which, that (that { un-Basic T& 5 %*
Wider Basic TIZFFAEL TL 5259 ), who,
where, when # & ¥ Complex sentence (%8
W) R EJEHE LD Mixed sentence (IR 3)
12 X 5 Syntactic maturity it 5 B Bl 2044 )
DHHLILDPEZHTTBELDTHS, LiL,
—EDOHETIOERIIRZIVWZ LITHEEZ D -
T8 A5

heDx

ZAHE [ =— ] 1@ Jack Schaefer 2 X
5 EAE/ANGH, @) oy K VE &R B B jE b
K, QEIEOEHF ZH# 2 B & XK L2
S5I3EE-FHDOOQ—@DIETE TV D
NIV, FHOER % L 5 (stepping
up) L 0, #H—%5 (stepping down) Tk
CEEDD DB SMWERKRT X 5, NEGEE
BIEHE—FDL NP5 IZH >SN ET
A b K ZE v (Basic d full English — Basic
DIE ) D3FR S %  EB L Basic & & 1) EJX
T&5)e O~BDRBEFHATAE — FHHN

EENTLORNDY) LKL EETXS, 7
72 L RFERE )R 3E ) IZIX B 7 Passive

reading TlIZ% <, I FIZERFETLICHSDIE
it C Paraphrasing (#5#&) {1LL.LOH T
BEMHRAAE*ZEH 4 5 Active reading # 3 5
DT b, PAEP/INH Shane 17 X)) =X
A D F | fi 11O O Paraphrasing 1L 12 & 5
Reading F CEEKF BEBVWHEREZ 25> Twn»
DIZKBIHDEIRLE R S F X Z IR
X Z @ Paraphrasing {tOZ=Z & 72 5,
F1HTEEMm [z —>] 320D
Corpora (Z—/¥R) 2=f[—TEZXZD
Intertextuality (7 7 A M%) 26 R
&b IZEBKM 2 Biblical symbolism (EEE
RSB &2 LR, BHE DVD Of
HTIX, £33 EFD0FF (1] LFEE
(r] PEICEHICHICZAHAANDOREE T
HY)EZICEXENTWLDIIEBS Tld e w
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A, ZEHGEIEHIZ THIEROHE L wWith
1272 1 BEHERICEHNA T O, [F—
Phoneme (&3#%) @ Allophone ($£%&) 2°56
ZOEBEFEDT LWL ((B) kick [kik],
cook [k'uk]l @ [k, [k'], [k] 25 A —
Bv%/k/), T-HEAEFThOHAFHLDOH
RAIWCIEZ D> TH S 2 HBEFEIRE L 2 555

FECEFDOEIE L 7 5 Schwa (EEBREEE)
D /a//or/, & 5IZZ D Schwa ZFiLIZ & 5
FF 1) A LD Isochronism (FEE) (ZHRH#E
5L L, REMIZHKEE T Schwa F * H
BT B 2RO THIETCTNWEZOT
X7 { ME% f# 9 Aspirate (FRT) L L 7
Egressive (IFR.%F) THhY, ~A 2%
W EEBTRIEICELAED I ERASTZEND DD
JeX )y 2B ERB, FIZL T O5E
FEEIT 1 FEHIFESHEB LEANVY (Hz: M
BR) CHARBEOERETIIMHELIZL WD
T THbH, BREBRBDAT v 7L L TTOE
9 5 2B CRIDFEDERE &L Bt DFEDE
BHEAY 1) Liaison (#$H) i) Elision (fi¥%)
iii) Assimilation ([F@4t) & L TXUINTH
Zz2h, QFFBEBHIEKREL LTRMTES, @
EERIC L A E L CGEBEAICEREM C X
HEW) IEEELRD ). QMBI 5 DN
Rt RR) — T4 v T T B,

4 2 fii T % Basic English ® Paradigm
(INF ¥4 L) D& = REr Wider Basic
English (WBE) %% ¥ 5 2 & Tl M
? Paradigmatic relation (#F5|EEFR) 26 F
Z CH72o Wider Basic iddH < F THREEIL
850 (+a) GETH Y, EMEFEOMY KT E
BRI X DRSS AT A L DILIR Basic
Thbo TNZEE L TBITITARED Basic
DEEP B2 2 RADOZITIME 25, —
%1 T3 5 7 putting the cart before the horse
(ARKizfl) 2 EDEEXRBR, Keep your
hands off me, you ratll 2 & 721772 FEH D
Oz TMAH X Basic & L THEZ FA

TX5b, ¥+ XX134 1M Cry, Order and
Request Expansion (CORE #LigE) D& D b
L2, I LIRR L7 (FEI) (p.15)
Y FDE 2 FIZAEFRD Basic 1213 7% v Wider
Basic IZfFE L b DL e b, faFXDEFEI
BERREIZIZyouTIE%R<I (FA) THH <
GIVE YOU an ORDER to DO x> D& D
LR DAL EXIE—EOUMTETZ LI,
(HEANIV A HARRE / HEXTA

7T HEYR (IHHARKREEESER) B

S EREEER /TTAE R RFEHER)

SZ 3B

FiLEE - Mt (FF) (2011) [BL@E > )
[z —r ]| — B IER] (DVD 1),
FEF

% & (2013) [Ogdenism D EF & ZF D
FEik — Basic 850 (+ a) FEOFMADHA
FE 7 8B 2> & | Year Book, pp.4-18. GDM
FREHIREM RS BARNRN— v T - 4 7
7)) v Y 2R

Milne, J. (1975) Shkane by J.Schaefer (1949),
(Rewritten version for Heinemann Guided
Readers), Heinemann International.

Schaefer, J. (1949) Shane. Houghton Mifflin
Co., Boston.

The Bible 1nm Basic English (1949),
Cambridge Univ. Press.

sEILA= 1 (BE15) (2010) [ = — ] (DVD f#,
VR SE ) 78], W7+ —1 ¥
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EP OF

BICBTA—DNHRA :

major information vs. minor information

£ bAx—=2arvid, 121 D00HELXHRE

BHIADEITEST, XxHEITHELZIDH

T THAHADT, £H) LTOHHADLRREED

ENb, TDL ) LRFEOIFHLIL, BEDOFE

kD%t (pitch change) & 7% o> TEN 5,

HEEOFFLIZFDIT L A DS, FEDBER,

MrEZ XKL, RERDOEZ—HLHI—% 3T

LHitww & LT, B o 72T D pitch

change DHEZ B,

F P REICEA b o HmETH S
EIZRT LT, JEEBIUT, 29 LY EE DIE
BTII%L, XOHTERGELTEER
gl b, DF Y, THIICRZ L L 72
WA THDL, WHBEX T HEEIX, ML
C—higher, longer & louder—%& 3 5,

RO, TREEROBEHREAIZZR S Z ED

KbHZL, [IEED] BITHEEINTWV S,

I'd like a cup of \ coffee.
RT3 BT AHEFrZ, THRER
3RS EH AR T

I'd like a cup of coffee.

——

# ® o O o
S — .
H?IPEE‘B 95 #h &%ﬁﬁ

L2 L, LA. Richards #llfE®D L 2 — Fhit
YWV TW5AS E, 2O0DFFIBLELFLX
BETHY 206, AW [IEFD] BITH
n, AEPMEOEREAME Y, (K) Lk
ATHET—ADPRFARONSL, MEIZIIEE
DLHIRBEEIZEN D D 5o

(1) a. 'Tom is \ ‘'making something.
(EP 2: p.30)
b. ‘Jane is \x making | / 'something.

# ZE KR M

([l p44)
MR, EREMOXYY) 2R T,

\

AN EA % ) something (X HHIFEDO HED
XX, XEB v v, 2%, ME
® pitch change bV, a. X [IEHED]
& G, something (X, B E % % |7 %5 ma
(king) O TEFOKRAE =5 2/ 721 T

i LTESEDLNSE, &I AD, b T,
something (¥, MBOHEH— (K) EAFA—
xboTWh, 7, aldikA L Lz, Vb
FHEBHWLREVATHS, —h, b.TiX, &
# 7% something IRV L EERE (—ED
H 2 some degree of importance) % {0
LTW5, 20X 9HIZ, major information
I w T T TERTE LS, T
%} L C, minor information D354, KK
LEEBEEOHAH EHMINS & EARIZR
.

we used to dive straight into the \ sea |

at high / tide.
¥ : website ICEFE BRI D 5

The fall in the first unit indicates that
the speaker 1s treating that information as

major, but what does the rise in the second
mean? ..In cases like these, the distinction 1s
made between major and minor information:
the final rise ‘means’ that this information
1s added as relevant, but 1t i1s treated as of
only secondary importance, compared to the

major information. It has a lower status of



information. ,

E

(THRRIX, EZDINE)

7% & at high tide %% minor information
%2 ADN, T L A major information Tl
W, EWIHEERDHBHTEA ). FEIL,

Z OREIFA)IX, final adverbials (REHIF
FIRH) LIFIINLEBFICA S, LLTDOF
A& %, @, minor information & L T
EAFATEDON S,

He \ 'lunches 'early, | / wusually.

I'll be "happy to \ ‘come, | if / necessary.

[ ‘can’'t \ do it | at the // moment.

Please \ ‘come, | if you /7 like.

Z @ major information vs. minor information
(of secondary importance) & 9 7 = I3,

K4 2 SLOEHFIE FICBWTHROD TEET

B 5o

B A AR E BB E IS LU DX RS

YHhbH, EFLCD #HEWTWAEZ That's
him. DA v P A—3 3 JIZIEED |7,

A
B
A
B

A

. I'm a big fan of Ozaki Yutaka.
. Ozaki Yutaka? Who 1s he?

. He's a singer who was really popular

among young people.

. Let’s see. Is that the man who sang /

Love You?

. Right. " That’'s | / him.

cf. \\ "That's him. (RRFHEH)

HIZiX, BEERIIIFEHEZOBM = MuE s
;o) ﬁ% F’ﬁ%ﬁf&k) Z.) 0 |

1.

2.

I‘z—‘_‘ .
e

.
—_—

A : My brother is an accountant. He
builds bridges.

B : But engineers (\) builds bridges
().

CZTIREFAZEZRTRENL, BZ2XIT5

R DRICEIPN TV S,

A : What shall we do after lunch?

B : After we've eaten (/), we could
go and see Kate (™).
Now work 1n pailrs and talk

about these in the same way.

3. A When are you going to New
York?
B ! I'm flying ( ) at ten o'clock ( ).
4. A  When did you first meet Tony?
B : I've known him ( ) for years ( ).
5. A : How long have you been able to

speak French?
B : I've been learning French ( ) for
six years ( ). ,
FIE2IX, EPHIZICRGNS X1
D=1, # =3 i, major information
LEZAHIENTEX S, Richards D EFE &
LTI,
He went there. He » 'was | \\ here.

(was, here: major information)
This 1s a glass. It 1s on the table. Now
the \ ‘glass is \ off the table.
(off major information)

B OF something IZ & 5 &, do something
EWHEBHERRED 5. €TOEKIZ, ‘to do
something 1n order to deal with a problem
or difficult situation Don’t just stand there
-do something! (Longman Dictionary of
Contemporary English) C D g5 XD A ~
P & — 3 3 X\ Do something. ¥ 7- {3,
N ‘Do | / 'something. T 5, % H T i,
EDEOREEHE - T, BEo-RAFD
(LB, BRELRE) AN SE DT %
W72 A9 D, B, anything b H BYEE H &
DA VI EBE T 2w ITI, BLHE
The Sound of Music 75 OB TH 5,

Maria - Now, let's put it all together -

Children : B 8 So do la fa mi do re

So do la ti do re do! 73 F3

Brigitta : But it doesn’'t " mean anything.

Maria : So we put in words - one word
for every note.
H L IR IZ anything (Z secondary importance
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N3 A7 51X, But it 'doesn't » ‘mean

| / 'anything. & 72 5,

(2) a. \ 'Here is the picture. (EP 2: p.17)
b. \ Hereis|the / collar.
([ _E p.45)
c. Here are the \ trousers.
Here is the \ ‘coat. (& _E p. 44)
a DR : “Mr. Smith is writing a card
to Mr. Smith. He 1s 1n San
Francisco. On one side of the
card 1s a picture of the harbor.
Here 1s the picture. This 1s a

picture postcard.”
b ®3CHk : “Has your coat a collar?” “Yes,
1t has. Here is the collar.”
cOYXMk:1 am making a coat and

trousers. Here are the trousers.

Here 1s the coat.”

Richards Ti%, a. 2 [IEHED ] BITH D,
BEAEIE SR pic (ture) X C5&F % T2\ T,
BB D d 5 Here D TREFRORET 25| X
X, EK{EbNTw5bE, —F, b. TI3,
a5 & Y collar |2 secondary importance % i}
MLTW5h, EZAD, c. IZ2o2WVnWTlX, —
BRI bE, CTNFTORFLIIFEEH S L
VB Z 5, [FHEX] FD trousers & coat
REEHEHRTH AHI2H 20 567F, major
information & L CTFEFHOBEFHZ XI1T T
Wb, LA D LTOBZ ANX, £
DEERNIE CIZIHKTE 57259,

A Do you like tea or coffee?

B : N Tea, please. / \\ Coffee, please.
FE 7> 12 response Tl tea & coffee 1% BEH11H
HTHAITNED, choice question |22 X

TW5A DT, major information TH b, ¢ T
b ER X N7255 DY major information 1272 o
TWwhb, b LIRIZT am making a coat. Here
is the coat. &) AR TH X, \ Here is
the coat. £ 721X, \ 'Here is | the / 'coat.
B

DTD X% [FHEX] OBEUBIHS %,

(1)X : I see the castle..

Y : No, that's the cathedral. 4
There's the castle.

N .-

(i)A : I wonder which is the way to the

SEd.

B : This must be it, I think.
A : N\ There's | the / sea.,

(3) “Is this a hat?” “No, it’'s \ 'not | a
7 'hat. It is a hand. (EP 1: p. 30)
Richards it T &, it's not a hat. i, sen-
sit # (B C, EREDLHIZ, TR+ L
AR >Tw5bH, —7F, RO CD i (F
Bt & IBC) TIX, it's not a \ 'hat. E\»9H A
M R—=Ta PRI NS, TOL) e [
Bl | £ bMA—3aviE, HWABICEH &
ZIFZBEDTHAIENTH S L IIHTET
XLV, BHBHEREZ RWEWAHTH 5,
ZD R, 2928 Richards UIXENTW 5,
DT EIZOVTIX, FEED Year Book D
ALFEOHPTHLWVWHEBZEZEZ21To 72,

(4) The \ 'wind came. (EP1: p.75)
Z DIGETI, 2810, A% Z 1), hat (BE
H) BRITEI N T 5,
Richards T (& % & ¥ 58 I
BB 2*BENTWNSL, T0DF
A4 7O IEEFF T event
sentence ([ HisgEFHX]) LI %, event
sentence & 1, SHV 5 RLN D05 1 CRI(FE

3

ke

”,
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ig + HEbE]) O all-new sentence D Z & T,
RS - 3R - KB - A E] R EIREBOE
IR AXLDZ EThHbH, L4 & hiEB) G
XIZHTEHRTH 0%, I FriEHR) D4
21 7% major information T& V), B (A ER)
X minor information & 23N Tw5b, Z
DL - 72B1H3H 5o

(What happened in the afternoon?) A

WIND got up. 5

KXFEEXRLDPLLHL 22 X912, wind &
major information T & b, T 72, b #P i

relevant, but of only secondary importance
ERLZINT (IK) ERICRLAZELH 5,
The \ 'wind | / came.
A \ wind | got / up.
EBE, LT OEFND 5,
(At the window:) \Father's /coming.
(FRRFITENEFNNE 7 E2RT)
(On seeing the postman leave the house:)
The \post has /come.

[ found out about that noise in the garage;
the \water was /running.

(Looking at one’s watch:) My \watch has
/stopped. ¢

(5) EP 2%, CERIC [HOEIF | O#ikgic
AbLnow & thenTHTLK A2 VKA D 5o
FERIRICIX, ZNHIEEBAXITAH I &I
<, BSAEEINS,
a. "He is giving a push to the door. The
‘door is \ ‘open now. (Richards)
/¥ : Richards T i now (ZBABICHE & 2 5 25,
open CTHEZ 5 T FEFH DR 2 5] Z HE W
TW5,)
(So) ‘you went to Malvern yesterday.

_.__n_______\—l_—-?-—-t-—l—
(ordinary statement) -
L2L, £ 56 ALK L T major informa-

tion T A K3 HEBE = < T 5,
b. He came into the room. He went to
the table. He is there \ now.
(EP1: p68)
c. When was it over her head? It was on
the branch before she took it. It was
on the branch ™ then.  ([F]_L p.83)
d. She put the tray on the table. It was in
her hands. It is ‘'on the \ table now.
(p. 87)
(Richards & Yohan CD) or :
It is ‘'on the \ table | x now.
(IBC CD)
8B, EPOEFEERICIEZWVA, KD
2l & | A% secondary importance 23} 5 & 1

TEAFILLZ LD 5,
I went to Malvern yesterday,

e
® » &
&

(where ‘yvesterday’ is of a certain
importance) -

LTI, B 2FITH5S,

Let's go now.

Let's go | ,now.

Let's go \now.
(as opposed to a time i1n the future)
That's \all for today.
That's \all | for to ,day.
That's all for to \day.
(= ‘'you get more tomorrow’)

I saw \John yesterday.

[ saw \John | ,yesterday. (or: yester,day.)
We've got some \books here.

We've got some \books | /here. g

(6) A :Do you see a door and two
windows?... Do you see two seats
and the bookshelves between
them? Do you see the clock over
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the windows?
B : Yes, | see them. These things are
in the room. (EP1: 47)
ZZTHIN see them. X721\ T see |
7 'them. &\ ) @) DD 5. WMEDIF
HABIELFR LD AHD, FEDOLHREE
IZENDDH B, BIEIIHIHTHRA L LT
SWVWHTHY, RBIWZIIMTL ORKREE A
(more involved) L TWw 5% (fl 2 iX, more

friendly) o

73, Richards & Yohan O&FFE & TI,
MAEDBEHEDOI TEHCIBE 528, HIEILF
WINY —V TCEbLNLTWA, I\ 'seethem.
2% BHORZFAETE/E IS BELNS
L BHBHD FhiFTXEK
|2 liveliness Z N9 2@ 2 = § %o

I N will vs. I N will I'm \ sorry. vs.

- I'm \« sorry.

—7%, IBC ® CD TidzE EA»2AN5, H
RKNFBEZ BEOL)BREVHIIKEKT
LS HN WD, ERIZIT LS HEH/NF —
v Thb, PEREHFFER CD Tid,

(i) [ZB¥# T

Ichiro : Becky, that woman with short

hair--- Do you know her?
Becky : Of course ™ I know | / Ther.
That's my grandmother Nancy.
(i) [T ANDEFEE D]
Raj : Who's that man?” I don't know him.
Meiling : He's Mr. Yoshida, our science
teacher.
Raj - I see.
Meiling : Do you know that woman?
Raj: Yes. ™ I know | / her.. She's Ms.
Brown.
Meiling : Right. ,
ZDEH) RN EYDOHFT, I\ 'know her
X, RRZFSTLRVEHIRE525THA ),
OB (BFEFEE) OIT XY bl

DRI L L 9o

- In this dialog, there 1s stress on ‘her’,
but not strong, contrastive stress, just
more than ‘Anow’. There 1s still stress
on T also, but again not contrastive. So,
the pitch starts out fairly high on T,
then drops for the softly spoken ‘know,
then has a mild-rise in ‘her’

- That's one of the ways I'd say it, too.
[ use this intonation when I have
suddenly succeeded 1n digging from
my memory a face with a name and
['m now quite sure it's the one on the
photo.

* Yes, I /know her.

“Unenthused but friendly!”

Or Yes, \I know /her.
“Positively interested and ready to
go on talking. Extra expressiveness/
interest /animation could be
conveyed by stretching the tones out
more than average.”

LT, EEEDOBIIZH o 72 yes-no question
12X ARETIE W, BREREZES TH 5,
(iii) A : John Cleese is a very funny actor.
B : Oh, ves, 've \ 'seen / him.

Ive \seen -him

(ivVA : I'm from Cairn.
B : Really? My \ wife's from / there. 1,
(v)A : T'd love to go to Australia.

B : Oh, my \ ‘sister lives Aust / ralia. |3
CDEIBRAY M A=Y a VIZBITALHEED
DRI TH A ) 2 £1UE, LITICH
F<FLOOLNTVAS,

- “Come on — let’s talk about 1t.” This

way we can keep the subject open.

- “..by using the Low Rise, he encourages
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his listener to feel that the conver-sation
can continue. So In general we can say
that, in the High Dive, the Fall 1s used
to mark the most important idea 1n a
plain statement, while the Low Rise
indicates some less important but not
completely negligible idea that follows
the main 1dea; and 1n addition we can
say that the Low Rise consti-tutes an
appeal to the listener and 1invites him to
saying more about the subject of the
previous conversation.” s

FED

BhE x T A5EL, @ LFVEEFOE
BEEAROLDIIZfFIT-EITH Y, D uEHA
LTHEEINDL, Bl IIHER2a25E
AN, OF ORBEONETFEIIRSL EVH)E R
HiX, FFEICHBTHALD, RIRTRTZL:
£IHIZ, KEIZIE, #FEmTiE v (BERE#H
D)ETHo THEEMBrZITAI LN D S,
o T, BXAHA2EZT, dwAPHZFIIH
IZFEH & 872w & B 9 major information (2
BB 2 EL ETA5I )DL WVIRENRIV—
VWTHbH, BIZ, “RWEEEZMMINS
=& minor information | FAF TE b N 5,
ZDEHIEZALE, EPIZLIEILIERLN
A BRREGEDL R B & 2T A PR % BHA# |2 3 AH
TX5%, |[NAEEITIM, BEgsE (CAFE,
BIER, be @i &) X55<EEFTH] &
BUVIAATWSE E EPHDOIEFEDA ¥ b F—
S avICER) ZERHBHTEAD

il

5| FA3CEA
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MREFEAD RS 850 BTERBEDICLES] XEHERAT
~BROEFEEREDOET~

FA A3 %) & T GDM %> BASIC English 12 &
CHHolzDix, MBEREMEKRFEDHF
BHBETHWHZANVEADLE GDM IZ2WT
Hbol:lETho72o T L TEER, Kk
gt YMCA #5EFK T, GDM % f# o T/h
FHEICEEBEYHEH D2, ZNLLIE GDM %
BASIC English BY:#, EKiw, Sioy, HE
XALDE, R ERFETEZ B 72012 Y
ERHB T BATDICS TSI LEELTA
TITMREADEFTELZOHIZF I NS,

% D% { ® BASIC English f#E D EE D
R TS R EINT-ZORIT, HRADOHF|Z
XEEBEBLBFF LR UESLADNS L, MiE:E
) ELFEEZVDD, HFLFERELHITR
D72 B ANDLDIZEINTESEZ 5
A5, GDM T#E z 576, T-:XR—=I v 7
AT )y razfidml/cy, BER2Fo T
WAHEANZBIZEHSTH, ZO1IHTR=—T
747 )y vard) i, FoRDEL
B TEX L ELHIZHFEIPNTW5S,

T T T VW) F X —ANEDLHIIZLT
RNR=U9 A4 T7)yvaxiEqRATHICE-
72 H5F% ), 850 FED#ER, 850 FED AR
DRCTIXE, EEEITITFHFLIEMN
TWh, D 80 FEDERGE 2 WNIZTHH S
HALDPTCHEEZPFNS L LI EH
S, 16 DEREG, HMEFEZEDO@E %20
FHL 20668 Z HlT, BEAARIZHOIN) T
CEASINTWE, R=TU 9w T2 42Ty
VAPV WEBETRLEIXEIOKRZ I NS
(NS REAN] EEDPNBED ZADRL {WHE
Ta5.

TDBHENR—=V9I7AVT) v 2DFH
DRNET, R=T 9747 1) T an

B OB B X

simple 727N E D clear ICFHBATX A2 &
DR RENTW5SH, B GPEEHE ICHED
L5E %o T—FER LD, F/-4FT
HERRPFRZ T4 L) IZ o T—FKRYLZ L
B Z Lix, Z® simple Tclear Iz 5,
B9 5 GEFR BGRT5) L) 2 & TH 5,
FD-ODFEEHRBEDHFEE LT GDM D
D3 5 o

MBS S HE B TH-> TEEHE TII,

EOHEHBEAIIHETNEEC TV ol B
BIXRBHFEICEINEZANTW/-DOT, #iiE
DIRFERIIZ D o7-L, 41 F) AANDEAEIC
SAHRELDHoITNED, EEEXZHI GG
L7zWwWeE b BHoTWihrhrolz, 7272MEFIC
INEANEFEZEDL L, SHED?»LDOBNER
EIZiE & X ¥ Xnavy ships bR A2 DB -
72DT, REZHIREITIH o7,

TN EDREOHHIZERLL-DIZ
GDM R°XRXR—=T v 7 A7)y vazfloT
5T, Z O simple, clear ZEENR LN 5H
KXo THOZ LIZoT,

[ LTI AREWICAbDRAMTE S
W] ORI/ BELZLE NI DB F T T
YDOMADNZTH b (pd0) EMHRI AL
FEWTWwb, HTRTHNAZ ENTXS
W] e, 72k z (W] ORI bHh
57%<T%, FTHL T, “this (thing)”, “that
(thing)” TERIT Z LB TZX 5, B TO@EER
TIRFESIIWCINIIFEICKRERI LT, EE
R THbD, 772Ny —nb L T[Y]
DZET XSGR TDH, 37 W] 28
HTFNA2IE L~ L T “this”, “that” £ E 2
LD TH B, AHEIDPDPLLEWVWRL L
Vo TH TR TICER->TL T o TIL#ERE
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L LToOREZ R RV, £ZTHARAL
n, AAEIN (EFEEZFETAN) 25 ] oh %z,

72 & 21X “This is a gasket.” £ # 2z Tt
X, TOREZT, K»6I1E£0 Y] o
ZHIDfEZ A LD I2% B, “Put this gasket
here” £ 2 50 Z D here, & 5 X there
b ETHRIEDZ EITT, BREMLED
ZAIRE L THICEMRNARERRLEMHE D A
Lol T, 22D gasket 7 LD
LDOWOPOLENolzOZIFnED, LI
CFLARLT “here” S 21X, #HFIZIED

b, Bl I3 ThHhb, B ET
DIz, Z Gik simple T clear ZEFE X%\,
LSS TEELRI X FO [Br] 7

n (Y] z2F L RT 2 ETHLH, ZEIEX720T
TEo27-DTIFEF o7 clear L IZT 2 12\,
CHDIELRTIENGDM THZ B E XIZDH
ODEETIILETHY, KYITH H.N—
//7/(/7') v a2 850 EDH T, YD
b things 2760055 % HDLHD D,
%ﬂ%#ﬁ%@@@é ECTRIZTREIDKE
W LT, IR LRELINHEDTFR 5,
R=Y 924 7)y 2D HAEIZR
DX, S0FEXHFHTE A LI, XEFEX
L7200 (G#ER), DRI LEKROEL
HEFEZEFEC LT (FIRR) b RWIZRILD,
ROBGEIIHRMNOBROMATF X, EORE
(manufacture) O TH - f.::o H ) 8l E
TlX, [¥] % install, assemble, disassemble
THILENEV, TNHLDOFELXHOLRLT
b X Uoix[ ¥ % put, take, in, on, off (from,
over, under) O Z LI x o TENET
ERTEXDL, LWREESNLENEEIZINGD
EARBHZIEHTAILETEDLR 25, BB
AAZFDD ETVEIIS L THMHEZREZ
TWVPRRIZIZELZRVDIEE ) T TH RV,
HZTlX, (W] B"dshrs, 20 [
1 LR LT “this”, “that” £ > TTHZD
CHRIESCZENTE S, —FEHHLT, Wo

TODTH 5, B EDTEE)RHREE 2 A

72DIIEFEIC T 5T Th A, BB ORRE)E

EDOXHEREMX 2> TMT TV 22—

TAYTOHRAR EZWFTTY S L IIHR

L TWHITRIEZ WA, 9 TRITX [#
MEZDFIZR VDT, FFLRER W, 720
HZEIXTEILTHHRBHLRZITNIT RS

7%\, connect, disconnect, connector, joint,

wiring, rudder drawing Z & W) SE L =

DEFICE 2720 LDLIDOBETHE - EZ

connector %% on, off Td 5 & A, joint ILH I
open & %\ i shut (close) THHRZ, 72

EV) X ) IZEHHT A Z EABERFEDER,
BREZEHT A LIZL-TTE S,

A T7—LWn)FEZHI->72DH GDM
RNR—= 9 IAT)y T aPbTHA,
“This 1s my foot.” @ foot %* “This is a foot of
a mountain.” £\ XHIZRAXAF T 7 —TEZ
HEWIIBRIIFICE S TRELEZILDE
250 TETEERRIIIZDIHIIZERT
DD ETHAS, my arm E -
TWlzarm 2 H arms PREE X R T 2 & 12
ETRAY 77 =P zFE2LE, T2
BIRE S, MHWERTH 72, TN —
VITAYT) T aDOERIZL L H-oTWVWS
EWV)ZED, RoENFTTY, ) Fx—
AT TWALLZEHDTRELASL I L
2% 0, BADIGDM R R—= v 74 7)) v
vatRNE2 -2 EIEIMRBHIZESTHK
XLREVTH 5,
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FhIE2=E : LI TIX, GDM Ab#ES (1965 £ 5 BHBEEAFEEAEE) TOFHERERF/TT . @
HEIX, T ~—7 DOEiEFE Niels Ege (BSEEIZER) LT, #EERII=2—X1L ¥ —
(19844 4 H) IZ8EOLNF L7720 (11) ICGDM OEEEDH Y T3

“The Role of the Native Speaker in Language Teaching”

(1) I am not a language teacher. I am a
linguist. But I have personal experience
both with teaching and learning foreign
languages. This will be my excuse for
invading your field. I have taught language
as a native speaker. I have taught Danish to
Hungarians and to Japanese here in Japan.
I have also tried to teach language without
having or being a native speaker: Russian
and Japanese, neither of which I speak very
well. This 1s somewhat like the situation
which used to be in Japan with very few
English teachers being able to speak the
language at all. Today things are different;
many language teachers i1n Japan speak
English very well.

I have also learned languages both with
and without native speakers. I have studied
only one language from and with native
speakers, namely Japanese. Like most
Japanese students in school learn English
from teachers like you—that 1s, from non-
native speakers—, I have learned my other
foreign languages from non-native speakers.
Thus I have never had a native speaker
of English or the other languages in the
classroom live or recorded, when I learned
them, although I have, of course, had
frequent opportunity to hear them spoken.
This much by way of introduction to my
personal background.

Unfortunately, I have not taught English,
so I do not know the problems in this area

the way you do. What I say 1s based on my
experience as just stated. Much of what
follows 1s highly controversial. There are
a number of current ideas or practices of
learning and teaching foreign languages I do
not agree with. I hope my viewpoints will
provoke renewed discussion of the problem
before us.

(2) I believe that the mechanism involved
in learning a foreign language 1s often
misunderstood. We are sometime told that
we should try to simulate the situation of
the child when he learns his mother tongue.
In teaching English we should try as closely
as possible to imitate the situation 1n which
the American child learns his mother tongue
from his environment. This 1s not at all a
fair comparison. The adult learner’s problem
1S not the same as the native child's. It 1s
much more like the problem of re-learning
how to walk, but this time, backwards. The
child learning his mother tongue learns it
without realizing, it, just like he learns to
walk without consciously realizing what 1s
happening. The adult does not remember
how he learned to talk, nor how he learned
to walk.

The learner of English 1n Japan, for
example, has to unlearn his unconsciously
acquired Japanese habits and to learn
consclously a new “unnatural” set of habits.
This 1s as awkward and as difficult as it
would be for him to learn to walk all over,
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but backwards. If this 1s so, the problem of
learning a second language 1s not primarily
a problem of imitating. As with walking
backwards,the problem i1s much rather one
of understanding the rationale of something
which remains, and which will forever
remain, peculiar and unnatural and how this
differs from the “natural” way, not one of
imitating sentences coming out of a native
speaker.

Except for basic facts of pronunciation,
the learner of a foreign language does not
primarily need someone to imitate. He
needs someone to guide and explain. For the
purpose of practical fluency, he also needs
constant exercise in the foreign language.
But exercise and imitation 1s not the same
thing. I know that what I say i1s pretty much
the reverse of the whole doctrine of modern
language teaching I am simply talking from
my own practical experience as a learner
and teacher of a number of languages. For
instance: studying Japanese with native
tutors has not taught me very much. Many
questions I had could not be answered
by the Japanese tutors I had. As native
speakers, they did not see my problems my
way. If I have learned something, I learned
through listening and talking to people who
were not trying to teach me. I used the
environment to teach myself. With a good
non-native teacher of Japanese, my progress
would have been better.

[ learned my English and German and
some other languages rather well, because
I learned them from non-native speakers of
these languages (mostly Danes) who know
exactly what problems I faced. I believe
that the less similar the native language and

the foreign language, the less imitation of
the native speaker will help. If an English
speaker wants to learn German, he may
profit considerably from having a native
speaker of German 1n the classroom quite
early, because structures are comparable
and the problems partial. A native speaker
of Japanese learning English will profit
much less, because the problem i1s total. He
needs first to understand, secondarily to
imitate.

(3) Let us try to think once also about the
goal of language learning. How well does
the average person need to learn the foreign
language? How much does he want to
learn? The student, for the most part, needs
only to understand and to be understood 1n
the foreign language. Of course he would
like to speak like the native speaker, but
he knows that within the time he has In
school or a private course, 1t 1S not possible
to acquire a perfect command of structure
or vocabulary, or even pronunciation; 1n
fact, we know that he will never attain
perfect command of the foreign language
iIn a lifetime, although he may get very
close. So most students do not strive to
accomplish this. Certain bio-psychological
barriers prevent us from achieving the ideal
of speaking like a native speaker. There is
nothing we can do about this, although we
cannot very well understand why 1t 1s so.
Theretfore, introducing the native speaker in
the classroom 1s really to set the stakes too
high. The child who learns to play the piano
does not need, or even want, to become a
virtuoso. Actually not one 1n ten thousand
will ever be one. So having a Paderewski to
teach him, or demonstrate how to play, 1s
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overstating the 1ssue. A good experienced
piano teacher can teach the child much—
much more than the virtuoso you hear in
the concert hall.

(4) Let us compare advantages and
drawbacks of the average native speaker
vs. the non-native person as a language
teacher—I mean 1n general, whether as a
single teacher or as a teaching assistant in
a program. I shall return to his role as an
informant later. Looking at advantages first,
I can find only one: he 1s a perfect source of
the foreign language. All the other things I
can say about him are minuses. First, the
native speaker cannot teach his language
very well because ke has never learned his

own language. He has always known 1t—

in the sense that he has no recollection
of how he learned it. It 1s very difficult to
teach something well that you have never
learned yourself. In Norway, like in Japan,
there are many mountains and much snow
in the winter. Everybody goes skiing; not
just for fun—skiing 1s a practical means of
locomotion. Small children go skiing even
betore they realize what they are doing.
Is a young Norwegilan of 23 years of age
who has been skiing every winter since
he was born a good teacher of skiing?
Not necessarily. He 1s a good skier, but he
1S more likely than not a poor teacher of
skiing to adult foreigners, because he never
learned 1t the way his pupils need to learn.
He can demonstrate how to make this curve
or that and he can show how good he 1s and
how easy it 1s to ski. But he cannot show
how difficult it 1s.

Another drawback on the part of the
native speaker 1s that ke does not usually

know what his own language 1s like, what
he actually says. He certainly knows this
much less than the foreign teacher of the
language. Language 1s a social phenomenon.
Many conventions and habits of our own
society—how we behave—pass unnoticed
by ourselves until a stranger comes along
and tells us. When I first came to Japan, I
noticed many customs which were different
from those in other countries; striking to
everybody except the Japanese who have
lived with them. from early childhood. For
instance, the custom of saying “a”, before
greeting or opening a conversation, when
you suddenly meet people you know.

A Japanese who goes to my country
would find many habits peculiar to the
Danish society which I have never thought
about. What things, I don't know—which
just goes to prove my point. The native
speaker has much more difficulty than
anybody else, including his students, hearing
what he says. This 1s also the reason why
he maintains to actually say what he thinks
1s socially preferable language when he does
not. He teaches norms that mean little to
the foreigner and less to himself 1n reality—
since he does not adhere to them 1n his own
usage. He will instinctively try to teach how
to speak “good” English, instead of how to
speak English well. Some schools that teach
Japanese to foreigners err in this respect,
teaching a kind of Japanese which 1s
hardly ever spoken by anyone. They teach
Japanese as 1t may be spoken or might be
spoken, but not as it 1s actually spoken.
Why? Because native speakers teach at
these schools and write their textbooks.
They teach their foreign students to say
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"IHNIEARTY "and “ TNIEIARTIEH Y X
+ A .” which is perfectly good Japanese—
except that nobody ever says that. When
the student comes up and says, ‘I often hear
somebody say ‘€ — L %2 o6 % ...” the
teacher may answer “we don't usually say
that.”

Another shortcoming of the native
speaker 1s that he cannot judge what 1s more
and what 1s less difficult in his language
to the foreign learner. 1 found this out In
teaching my native Danish to Japanese
students. In every class 1t would happen
that one of my students pointed out some
special problem for the Japanese learner, or
a similarity between Japanese and Danish
that I have overlooked. Now why did I not
see these contrasts and analogies? Because
to me all my language 1s equally easy and
‘natural”. I was ashamed. Here I was—a
native speaker, even a linguist, but a failure
as a language teacher. My students were
teaching me Danish, as much as I was
teaching them.

Or think of how native speakers usually
underestimate the difficulty of spelling
or numbers 1n a foreign language. I can
understand numbers and immediately
visualize them at any speed when I hear
them 1n Danish. But when I hear numbers
read out in English or Japanese, it take me
considerably longer to visualize, leading to
a certain time-lag, so that I drop behind in
case of extremely rapid spelling, etc. The
reason we have much more trouble with
figures and letters than with words 1s that
individual words “make sense” and that
In a coherent sentence there 1s enough
redundancy to catch up with it, even if

I miss a word or two. With numbers or
spelling, 1t 1s essential to get every figure
or letter. Now most native speakers do not
realize what this means practically. On the
contrary, they think that numbers must
be easy because they are made up of a
few recurring elements, basic vocabulary
at that, and, after all, figures are simple
mathematical units. They do not realize
that the two factors or zero redundancy
plus the need for direct immediate
visualization characteristic of spelling and
numbers require a much more fundamental
assoclation of sound and meaning than that
established 1n the acquisition of a foreign
language.

Even linguists misjudge the relative
difficulties of their own language. One
American linguist pointed out to me that
there must be something wrong with our
method of teaching English to Japanese
students when a Japanese, after 6 or
more years of English still talks about “a
professor of Tokyo University,” instead of
“a professor at Tokyo University.” “After
all,” he said, “this 1s a simple basic pattern.”
As a native speaker of English, he did not
seem to realize that the practical problem
of mastering the English prepositions is a
much more formidable one than that of,
say, handling such “complicated” irregular
mechanism as that of forming the past tense
of English “strong” verbs.

(5) If we want to have a native speaker
teacher, singly or as a teaching assistant,
because he 1s a perfect source of his
language, we may have the choice of a
native speaker who knows only his own
language and one who knows the language
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of the learner. Everybody will agree that
the best choice here 1s to take the latter;
that if we need a native speaker of English
In our classroom In Japan, the best of all 1s
that we can get a native speaker of English
who knows Japanese. I would go much
further: the monolingual native speaker—
including the one who knows a couple of
hundred phrases of the other language—
should never be allowed into the classroom.
Unfortunately, most native speakers actually
used 1n classrooms are truly monolingual.
The non-native teacher, on the contrary, 1s
never monolingual. This makes him better
qualified to teach than the ordinary native
speaker. All teachers of English here 1n
Japan know their Japanese mother tongue,
and must know English quite well. Maybe
not in the same way as a native speaker but
very possibly in a way which approaches the
needs of the students much more.

The monolingual native speaker (and he
1S the one we meet 1n 99 out of 100 cases
In Japan) presents a couple of drawbacks.
First, the three negative factors mentioned
earlier for all native language teachers are
particularly prominent in the monolingual
native speaker who has no i1dea of what it
means that languages are different. Second,
in spite of all warnings to speak slowly
but naturally to the students so they get a
chance to understand him, he either fails
to do this or, in slowing down, he distorts
the language and produces overcareful
forms. Intellectually he realizes the need
for slowing down, because he has heard
speakers of foreign languages and he has
found that “"they talk too fast.” Practically
1t 1s much more difficult to get him to slow

down In a natural fashion than the native
speaker who has learned another language
and 1s painfully aware of this problem.
Third and most important, he entirely
underestimates the problem of acquiring
just a limited command of another language.
Even many years of studying a foreign
language help little towards understanding
and appreciating how difficult 1t 1s to use
one, unless you have actually tried yourself
to speak a foreign language sometimes
for hours and hours, on any subject from
philosophy to rocketry, from cooking to
abstract art—fluently, pleasantly, sensibly.
The learner may not set his goal as high as
that, as I said before, but the monolingual
native speaker very often does, on behalf of
his students, not knowing what he requires
of them.

The American with just a couple of years
of German in college, plus a summer spent
In Europe, 1s, to all intents and purposes, a
monolingual native speaker of English. Only
long personal experience with a foreign
language, not good-will and understanding,
can ever prepare the teacher to appreciate
what 1t takes to learn another language.
The good non-native teacher always has
this experience.

One might think that a natural bilingual
speaker, brought up with both the language
of the learner and the language he i1s going
to teach, would be the i1deal language
teacher; that, for instance, a Nise1l from
Hawail would be the best English teacher
to a Japanese. I do not believe that this 1s
so, because the natural bilingual, like the
monolingual native speaker, has not been
through the process of learning either of
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those two languages the same way the
student must. The fact that he can say
anything he wants to 1n the two languages
does not qualify him especially to teach
others to do the same thing.

(0) All said so far about native speakers
and mono-lingual vs. non-monolingual native
speakers applies, to some extent, even to
native speakers with linguistic training. I
know that a number of linguists who are at
the same time native speakers of English
who have come to Japan over the years In
order to teach you how to teach English. I
sincerely wonder how much good this 1s, as
long as these people have not themselves
really learned a foreign language (which
some of them have, it 1s true)—and I mean
more than being able to read a German
book without a dictionary. I do not believe
that their linguistic training added to their
native command of English helps much in
the classroom, or even 1n designing English
textbooks for this country. Linguistic
training makes you understand the nature
of the problems—it helps little towards
solving them. In my judgment as a learner
and teacher of several languages, the
practical experience of learning and really
using a foreign language 1s worth many
times more than theoretical linguistic
training. This 1S especially true, of course,
when good textbooks, based on modern
linguistic analyses, are already available.
It 1s good to know about phonemes,
morphemes, and so on, but if you have
a choice, 1t 1s much better to learn one
foreign language really well, plus some
practical hints for classroom procedure.
The non-native teacher should learn the

language he 1s going to teach; the native
teacher should learn the language of those
he 1s going to teach. Best of all, of course,
1s both knowledge of a foreign language
and of linguistics. Incidentally, I sometimes
wonder whether American French teacher
would ever accept recommendations for
teaching French in America coming from
French linguists who spoke only French.
Simply stated, nobody—not even linguists—
ought to be permitted to teach or assist in
teaching a foreign language unless he has
learned one. This 1s so simple that most
language pedagogues fail to see 1t. What
1S Interesting 1n this respect 1s that it is
not very important whether the foreign
language the native speaker learns is that
of the learner or some other language. An
American who has learned Swahili well but
does not know much about linguistics 1s, 1n
my opinion, definitely a better teacher of
English to Japanese, everything else equal,
than an American who knows only English
and a lot of linguistics.

(7) The problems considered 1n the
foregoing are particularly true when the
native speaker functions as a teacher. But
there 1s one problem which arises whether
he teaches himself or 1s only assisting the
teacher as an Informant: the psychological
problem. There he sits, this perfect model
of English (or whatever) in the classroom—
friendly, smiling and doing his tricks. He is
like the juggler in a circus with all his balls.
Suppose you wanted to learn his art, and all
he would do was to juggle the balls around
in front of you, whenever you or the teacher
asked him to, without ever dropping one.
Watching the native speaker perform his art
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so perfectly, so easily, smiling, relaxed, and
always saying “Just do like me” can have
only one effect on the student: to discourage
him. I think 1t 1s a factor often neglected
that 1n bringing the native speaker into the
classroom, we 1immediately run up against
a psychological barrier. It is difficult enough
to get the students to the point where they
overcome their self-consciousness in front of
their own teacher. With the perfect model
in the classroom, the students become even
more shy and less confident of themselves.
The 1nability on the part of the learner to
communicate with the native speaker, to
answer his questions, to argue with him, to
talk back at him—all this easily leads to the
point where the learner feels inferior and
being spoken down to. A “you come and
learn my language for an hour and I will
show you” attitude builds up in the learner
as a result of his frustration. Conversely,
the native speaker 1s tempted to exploit his
vantage point, consciously or unconsciously.
Very easily the relation between native
speaker and class resembles that of master
and slave — and 1n a certain sense, of
course, the native speaker 1s the master, the
authority, the man who has all the answers.
The students can never hope to accomplish
the same thing, not 1n a lifetime.

(8) With all this in mind, what use can we
find for the native speaker? First, since he
1S an Inexhaustible, untiring source of the
foreign language, we can think of having
him appear in class, as we might have a
live specimen of a strange race, to produce
samples of his language under careful
control. He can be a very useful assistant
whenever demonstrations of pronunciation

are wanted. He can check patterns and
words. But he should remain under the
control of the teacher at all times. The
teacher should not let the native speaker
go out on his own, because unless he i1s
very well trained and sophisticated, he
will wander off beyond control, using bits
of vocabulary that have not yet been
introduced and patterns with which the
students are not yet familiar, etc. The
more freedom he 1s given, the more he
takes over the class, and the more the
teacher 1s reduced to an interpreter. It
should be particularly avoided to use the
native speaker as the only teacher—and I
speak here from my personal experience
as a native teacher.In addition to things
already mentioned, he 1s notoriously
liable to forget which patterns he has
already taught and which ones not yet
in phonology,morphology,syntax, because
everything in the language 1s so familiar
and non-problematic to him. The non-native
teacher very rarely does that, because he
remembers how he himselt went through
the whole process of taking up pattern after
pattern. Even when he tries to talk freely
to the class in the foreign language, he will
normally have a much better grasp of what
has been taught and what has not.

In my opinion, then, the native speaker
should be used 1n the classroom only with
very considerable restraint, especially 1n
the beginning stages, only as a source of
language, and always under full control by
a non-native speaker. The simplest way to
avold all the complications of working with
a native informant 1s not to have any—
which 1s In most cases the best solution.
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Second, we can use the native speaker
by having him prepare tapes in advance.
However, he should not determine on
his own what to record; rather the non-
native teacher should use him to record
on tape a series of texts arranged by him
according to a careful schedule of grading
and difficulty. The use of such tapes makes
it possible for teachers to have actual
samples of the language, but still remains
control of the situation in the classroom. He
knows exactly what 1s on the tape. He can
rehearse the whole thing at home. There 1is
no psychological barrier. The native speaker
does not look at the students and embarrass
them and expect them to answer him back.
He 1s still there as a perfect model of the
language: he 1s on the tape.

Third, the native speaker of a language
can be used very profitably as a collaborator
in making textbooks. As for using him
to prepare teaching materials all by
himself, 1t should always be remembered,
however, that he 1s alarmingly unable
to grade lessons, and the like, according
to difficulty; he cannot see, for instance,
whether the prepositions or the verbs offer
more problems to the learner of this or
that language. Under no circumstances,
therefore, should he write the textbooks
alone. In Japan, for example, a Japanese
linguist—or English teacher or both should
supervise the project of writing a series of
textbooks. The native speaker (or a group
of native speakers) could give invaluable
help 1n supplying the materials needed, 1n
correcting the errors that will occur when
a non-native speaker writes a textbook of a
foreign language, but he should not directly

undertake to write it.

Does this mean that we hardly ever
need the native speaker in the classroom?
No, I think the native speaker can do a lot
of good 1n the classroom at the very late
stages; for the first two or three or four
years, the native speaker should only make
very occasional appearances in class. When
the students have learned the patterns of
the language so that they can just about
master a certain amount of conversation,
understand what they hear on the radio
1f slow speech 1s used,—then 1s the time
to have the native speaker come into the
classroom. After all, our goal 1s to prepare
students for the eventual encounter with
the native speaker at home or abroad—
the first one may profitably be arranged in
the classroom. Then he will no longer be a
psychological stumbling block, but rather an
encouragement to the students: “Really, it
works!”

(9) Who, then, 1s the best foreign language
teacher? 1 think that the good non-native
speaker of the target language preferably
with some linguistic training working
alone with his students 1s the best teacher,
everything else being equal. All the way we
have tacitly assumed that he has a fairly
good knowledge of the target language
himself. We should also add that he should
use good textbooks and tapes prepared with
the assistance of native speakers. But I will
maintain that even if he does not have a
first-rate command of the target language,
such a teacher 1s still far more serviceable
than the native speaker. The fact that such
a foreign language teacher 1s bound to make
a few mistakes which would make the
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native speaker blush 1s quite insignificant.
The psychological factor that the students
know that this man sees their problems
their way and they can talk to him about
them, that he has been through the whole
same process they are going through, and
succeeded 1n reaching their own limited
goal—is more important.

(10) Watching English teaching here in Japan
on television as I have done frequently,
I have been struck by the variety of
programs devoted to English teaching.
There are several excellent programs but
also some very poor ones;, however, some
people are bound to learn more English
from all of them. Programs like those of
Professor Moore and Professor Tazaki are
among the more Interesting ones to watch,
because they both use the direct method.
These two excellent teachers, one a native,
the other a non-native speaker of English,
have been collaborating sometimes and done
so very successfully. But 1t 1s really more
Interesting to compare their programs Iin
the light of the preceding viewpoints: that is,
to see how, and for what purpose the native
speaker 1s used In them. I am told that our
non-native teacher makes an occasional
mistake in his English television programs. I
do not find this important. I think it 1s much
more 1mportant that he quite obviously
knows where his students problems are
and helps them solve them—by explaining
In theilr own language. Only he who wears
the shoe can tell where 1t hurts.

Our native TV teacher, for good reason,
relies much more on the mere use of
English 1n conversation by native speakers
to get new points across. In accordance with

the general trend of thought here presented,
[ believe that a program like Tazaki's may
serve the limited goals of the average
Japanese learner of English very well. It 1s
about as near the ideal as you get in foreign
language television teaching. Moore's
program requires a very substantial English
background and will serve the selected few.

At ICU we have also had some experience
with language teaching. The two main
programs we have are an intensive one-year
course in English for Japanese, and a similar
course In Japanese for foreigners. Both are
very good and have obtained remarkable
results. We have been, on the whole, more
successful with the English programs in
the sense that our Japanese students have
learned to speak better English than our
foreign students have learned to speak
Japanese. There are several reasons for this,
not least, that our Japanese students have
all had some English before; but the decisive
factor seems to me to be the fact that we
have Japanese teachers in our Freshman
English Program, whereas 1n our Japanese
Program there 1s not a single non-Japanese
teacher.

In theory 1t sounds very reasonable that
Japanese should be taught by Japanese, and
by Japanese only, but in practice students
sometimes are frustrated by not being able
to get answers to questions like “What
is the difference between (X and 4% ?” in
terms of English structure, from the native
speaker. If, on the other hand, the Japanese
learner of English asks the question “When
do you use ‘the’ and when do you use ‘@™
one of our Japanese teachers of English can
help him understand this difference much
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better 1n terms of Japanese structure, than
the native speaker of English.

(11) I know—and hope—that my remarks
are going to provoke critical comment. I also
know that I have exaggerated somewhat
and that I have stretched analogies too
far. But I want to say these things clearly,
because I think the role of the native
speaker 1n foreign language teaching has a
much too prominent position 1n the minds
of many 1n Japan, both laymen and scholars.
As an automatic correlate to this, 1t has
long been fashionable 1n Japan and abroad,
to minimize the work and the ability of
the Japanese English teacher. If Japanese
students seem to have more difficulty
learning English than many others, this 1s
primarily traceable to profound structural
differences between the two languages.

The foregoing 1s based, as I said, on my
own experiences. I do not think I shall ever
again want to teach my native Dutch—
except maybe as an informant. I would
like to reassure you, 1in these concluding
remarks, that the direct approach, using the
foreign language orally in the classroom,
as advocated also by this group, 1s the only

approach to language teaching which can
hope to be successful. All I wanted to say
was to point to some factors which explain
why 1t 1S that the non-native speaker with a
moderate command of the foreign language
and a collection of good tapes may obtain,
and often does obtain, better results with
the Direct Method than the native speaker,
whether he works alone, or with an

instructor. (Concluded)

Niels Ege was born in 1927. He took up
studies at the University of Copenhagen,
at first at the Faculty of Law but soon
transferred to comparative Indo-European
philology. During his student years, he
took courses at Yale in 1951-1952 where
he acquired an interest in Japanese. Thus
In 1962, he went to Japan where he taught
linguistics at the International Christian
University in Tokyo. From Tokyo, Ege
went to Berkeley, California, where during
his stay from 1965 to 1968 he was able to
witness at close range the turmoil around
the theory of transformational generative

grammar. He returned to Denmark in

1963.
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